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Address  Southfield  MI 48075 Fax (248 y 746-8854
City State Zip Code+4 (9 digits)
Website/URL _ _ Email _hornm@southfield.k12.mi.us

I have reviewed the information in this package, including the eligibility requirements on page 3, and
certify that to the best of my knowledge all information is accurate.

WM Horn pate Segl. 242004

(Principal’s Signature)
Private Schools: If the information requested is not applicable, write N?A in the space,

Dr. Beverly Geltner

Name of Superintendent
(Specify: Ms , Miss, Mrs, Dr ; Mt , Other)

District Name Southfield Public Schools Tel. (_ 248) 746-8500 .
District Mailing 24661 Lahser Rd. Fax(_ 248) 746-8540
Street/P.O. Box
Address Southfield ML 48075
City State Zip Code

[ have reviewed the information in this package, including the eligibility requirements on page 3, and
certify that to the best of my knowledge it is accurate. '

Zie,«,«{,. / A ﬁ : 7&,044/“\ Date 2/2,,/{/ 0 ,‘/

(Supermtendent’s Sigpdfifre)

Name of School Bodrd
President/Chairperson T,

i (ify: Ms , Miss, Mts, Dr ( tha Sigture)

I have reviewed the information in this package, including the eligibility requirements on page 3, and
certify that to the best of my knowledge it is accurate

N

Paul Cooper Date 9/21/04
(School Board President’s/Chairperson’s Signature)



TheuschC
Placed Image


Preparation of School Self-Ass essment

s {inclndmg administrators, teachers, other school staff,
) should be involved in the preparation of the School
d under F3 and is nsed in scoring that item
dividuals involved in preparation. If

Representatives of all relevant stakeholder group
students, parents, and community representatives
Self Assessment Inforrmation about ifs preparation is require
in conjunction with the information requested below. List the in
necessary, add an additional page numbered “22.” ‘

Name Position/Title
Gloria Prospen Reading Clinician
(List Primary author/editor here)
Michael Hom Principal
Roderick MacNeal. Jr. Assistant Principal
Stacev Gerwig Teaches/Parent

- Sharon Lewis Teacher
Eboni White Teacher
Nicole Thelen Teacher
Josie Busbee Teacher
Alma Deanc Teacher/Parent
Pamela Wynn Teacher
Crystal Griffin Teacher
Thomas Noves Teacher
Connie Joseph Teacher
Suzanne Crmmmons Teacher
Antoinette Durden Media Specialist
Joi Thrash Technology
Paulette Means Speech Pathologist

Social Worker

Eobin Thornfon
Comnselor

William Tafelskd
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Preparation of School Self-Assessment cont.

Name

Kassandra Nelson

LaSandra Gamett

John Gleason

Posttion/Title

Segretary

Secretary

Dav Head Custodian

Vanessa Williams

Evelyn Podlewski

Cashier

Laich Key
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PART II - BACKGROUND AND DEMOGRAPHIC DATA

DISTRICT
1. Total numbes of sudents (PreR-12)* enrolled in the disiriet: _10, 312

2. Number of schools in the district: 1o Elementary schools
4 Middle schools
Junior high schools

3 High schools

17 TOTAL

Dristrict Per Pupil Expenditure: $10, 75(

L

Average State Per Pupil Expanditure: _$4, 500

SCHOOL (To be completed by all schools}

Category that best describes the area where the school 1s located:

4
[ ]  Urban orlarge central city
(%] Suburban school with characteristics typical of an wban school
[0 Suburban
[ ]  Smallcity or t0Wh in a rural area
[ 17 Rural
5 5 Number of years the principal has been in het/his pasition at this school
Tf less than three years, how long was the previous principal at this school?
6.  Number of students enrolled at each grade level or its equivalent in the school:
Grade | #of #of [ Grade |
| Males Females Total !
! K Y o5 | e |
P 1 [ | 52 | as |
|2 | s | e | ga |
|3 1 s [ 4 | s |
] 4 R v | ss |
I [ 4o | 67 | _as |
| 6 [ 55 | s1 1 106 ]
I Other | 1pa I gz | g2 |
[ 709 |

[ TOTAL STUDENTS IN SCHOOL

i



7 Racial/ethnic composition of % American Indian or Alaska Native
The students i te schook o YAsian
T B T U7 g3 % Black or Affican American T
% Hispanic or Latino '
o4 Native Hawaiian or Othsr Pacific Islander

7 % White
106% Total

8  Stdent turnover, ot mobility rate, during the past ysar: 4 %

(This rate should include the cotal number of students who transferred fo or from different schools
Between October 1 and the end of the school year, divided by the total number of students in the

school as of October [, multiplied by 100.)

N %%

0 Total Number

9 [ imited English proficient students in the school:

Number of languages represented: Q

Specify languages:

10 Smdents who qualify for free/reduced priced meals: __ 32 Y
259 Total Number

¥f this is not 2 reasonably accurate estimate of the percentage of students from low-income familles
or the school does not participate i the federally-supported {unch program, specify a more accurate
sstimate, tell why the schocl chose it, and expiain how 1t arrived at this estimate.

12 Y

11, Students receiving special education services:
97 Number Served

ng to conditions designated in the

Tndicate below the number of siudents with disabilities accordi
Individuals with Disabilities Education Act.
_g_ Cogunitive Impairment _ 4 Emotional Impairment
__ Hearing Impairment 3 Visual Impairment
__ Physical & Other Impaument __ Physical Impairment
2 Other Health Impairment 55 Speech & Language Impaimment
25 Specific Learaing Disability Early Childhood Developmental Delay
__ Severs Multiple Impairment Aufism

“Traumatic Biain Injury
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Describe any significant changes in the data reported in frems 4-11 that have occurred during the past

five years wird explain why the changes oceurred.

Cver the past five years we changed yearly as a new grade level was

added to our family. The end result was the reorganizaticn of our K-3
school to a kindergarten through eighth grade configuration. In addition,

we lost four Special Education classes and gained the middle gchool component.

f members in sach of the below categories

3

Indicate the full-time and part-tir
Number of Staff
Fuoll-time Part-Time

Administrator(s) 2
Classroom teachers 48 3
Special resourcs teachers/specialists 3 ,
Paraprofessionals 6
Support staff 3 1

4

T otal number 63

Total number of classrooms in the school 47

When was the school built? 1961

Date(s) of any major rencvation(s) 2004-2005

#he schoo! has been renovated, briefly describe

ot
i
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PART I - SUMMARY

Brace-Lederle K-8 World Languages Magnet School is a unique educational institution located in
Southfield, Michigan. Brace-Lederle has as its foundational principles: trust, kindness, support, and
respect for its entire constituency. Our school community is comprised of students, parents, staff, school
board members, administrators, and the community at large. The vision of the school is shared by ali
staff and pursued daily. Our common understanding of goals, principles and expectations encourages all
within our community to function as caring, contributing, productive, and responsible citizens. Our
principal has established high expectations for success which undergird the educational process set forth
in our mission statement and school improvement plan through instructional leadership.

We share a clear understanding of the need to build a robust academic environment beginning in

kindergarten and spiraling through the eighth grade. It is our intent to implement a research based, clearly

articulated, school-wide effort. This is a comprehensive plan that encompasses mathematics, language
ience, social sciences, and foreign languages. We integrate the confent areas with the

understanding that reading is a2 meaning making process, wiiting is a recursive process, and reading and
writing are reciprocal processes. Active learning coupled with critical thinking skills extends throughout
the disciplines. We view the learning process thiough a Constructivist lens and recognize the value of an
interdisciplinary approach to education. This is predicated on data-driven instruction, differentiation of
instruction, and empowering teachers to be decision makers, We collect and analyze data on an ongoing
basis to substantiate our evidence of success. Ieachers receive on-going professional development to
scaffold their continued learning. They are supported in a collegial environment and given opportunities

arte  arien
bl Ly

for self-examination and reflection,

A sigpahme component of our comprehensive academic curriculum is our foreign language
program. This is incorporated across the grade levels, beginning in kindergarten and extending through
grade 8 (K-8). The kindergarten — third grade (K-3) program incorporates oral comprehension and
fluency. As the children move into the upper elementary grades, their oral skills are transferred to a
written format. After completing the middle school program they should have the capacity to
communicate in their forcign language Further, children who complete the program, have an increased
opportunity to bypass initial freshman coursework and place into the accelerated high school program.

We recognize and value the ideals of equity, diversity, fairness, and inclusiveness as integral parts
of our learning community. The essential dynamic embedded in this thinking is that these are critical
elements that foster the development of citizenry and authentic educational opportunities. These elements
are an interdependent part of our vision and are continually revisited and refined, forming a road map that

guides us in our endeavors.

While we are cognizant of state standards and benchmarks, we are also aware of the need to
recognize children as individuals with unique learning styles, developmental timelines, and particular
needs. We make every effort not to standardize our educational process. We focus our attention on the
needs of each individual student and develop an ever-changing plan to ensure ongoing academic growth.
Our goal for every student is to not only learn material, but to take what is learned and apply it powerfully
in real world situations as they become lifelong learners. Common planning, shared discussions, and
constant evaluations have become a critical cultural element of our building, leaving each member with a
sense of common standards. We are committed to educating the whole child. Our muturing environment
fosters academic success while promoting the social, emotional, and physical growth .of our students.
This approach results in students who are motivated to be successful learners as demonstrated in our

MEAP scores.



ILeadership is a key coraponent of our success. Our administrator, Mr. Horn, has a solid vision
and develops that vision through cultivating positive relationships with the staff, This is accomplished by
sharing insights, concerns, and goals. With this infrastricture in place, he then brings members of the
community on board, which is an essential component of our total program. As a leader, he understands

how change oceurs, and patiently allows the change process to develop.

Our school is located in the southern portion of our city. Currently, the enrollment is 799

students. Our student body is made up of 93% African-American children and 7% Cancasian children. It
mopolitan in that we enjoy a diverse

has the largest elementary population in the district. Our city is cos
population with respect to ethnicity and socio-economic status  The city has a wealth of thiiving

businesses, including many Fortune 500 corporations.

Brace-T.ederle enjoys a long history of excellence. It is one of only two schools in our district
with dual accreditation: The Michigan Accreditation Program (MAP) and North Central Association
(NCA). The staff and administration were selected as exemplary by the State Blue Ribbon Review Panel
{1993-94). We received the National Exemplary School Biue Ribbon Award (1996-1957). We weic
recognized for our students’ outstanding academic improvement on the MEAP and received the Golden
Apple award in the year 2000. We maintain a proud tradition of high academic standards through a
humanistic approach to teaching and leamning. We continue out journey on the road to excellence with

dignity, integrity, and the best interest of children at our core.



PART IV — VISION/MISSION STATEMENT

Brace-Lederle’s Mission Statement

We at Brace-Lederle, in partnership with our community, are committed to
inspiting our students in a safe, nurturing, learning environment to become lifelong
leamners. We will promote academic, social, and personal growth so that our
students will be successful, responsible citizens in a global technological society.

Rrace-Lederle’s Vision Statement

We at Brace Lederle believe all childien can and will learn. We are
cognizant of the fact that children learn in a variety of ways. We ensure that all
students have equal access to a quality and challenging curriculum. In our efforts
to vield high achievement, we encourage family support and involvement.
Through collaboration and communication we instill values to promote learning as

a lifelong process.
dents have equal

N AR, B AL

As we strive to achieve our mission of ensuring that all stu
access to a quality and challenging curriculum, we regularly seek out professional
learning opportunities. We communicate with parents on a consistent basis and
collaborate with peers between and among grade levels and with support staff. We
use these opportunities to plan best practice methods for more effective instruction.

We are genuinely interested in the lives of our students. Our interest is

demonstrated as we provide opportunities to educate them on ways to problem

mediate, and learn conflict resolution strategies. We know thesc are

solfve, peer
be successful, responsible

lifelong skills that will enable our students to continue to

2 L S AL

citizens in a global technological society.



A. Stadent Focus and Suppozt

A1l. How is the school’s population best described? What are the students’ needs? How does the
school assure that the needs of all students are met?

Our school’s population can be best described as predominantly African-American, however, we
do have a small percentage of other ethnic groups represented. Our student body is made up of 93%
African-American students and 7% Caucasian. Currently, our school’s enrollment is 799 students from
kindergarten through eighth grade, as well as special education. We also have a relatively small mumber

of English as a second language, (ESL) studexnts. _
We have a diverse population of learners who have a range of skills which span fiom exceeding
grade level expectations to demonstrating a novice level of learning and understanding. Tn order to meet

this multiplicity of needs, we have implemented many successful programs.

Our school is cognizant of the objectives of meeting the needs of gifted and talented students.
Through testing and evaluation we identify students at each grade level that exceed standards and grade
level benchmarks. For those students, we provide an enriching academic program that is challenging
accelerated, and intriguing. We offer intensive studies from kindergarten through the eighth grade that
focus on the augmentation of language arts, social sciences, math, and science. These classes afford our
students an opportunity to empower themselves to reach their maximum potential.

Our building has three full time special education teachers, with two full time para-professionals,
a full-time counselor, social worker, speech pathologist and a psychologist. This support staff, along with
the general education teacher, principal, and parents, conducts student staffings, observations, and testing

to identify children in need of special services. For students identified as needing services, an IEPC plan
is developed, and monitored by the teachers. Most of these students receive instruction in the general
education classroom, with our teachers offering best practices through differentiated instruction. In

addition to reguler classroom instruction, extra support is given in confent areas when needed. This
allows students to work within their capabilities, and increase their self-estesm as they experience

success.
A2. What nonacademic services and programs are available to support stadents, and how do they
relate to the student's needs and school goals identified?

Tn an effort to reach our students' needs and goals, we provide a number of nonacademic services

Some of the aforementioned progiams are desciibed below. Morning and afternoon
and after the school day, for a nominal fee.
ally for the

g services

and programs.
latchkey is a service that provides care for our stidents before
kindergatten latch key (K Club) is a similar program offering enrichment and designed specific

kindergarten students to have care before and after theit scheduled kindergarten day. Tutorin
are provided by a number of our certified teachers. Reproductive health classes assist our students in
understanding changes they may be experiencing as they grow older The after school learning center
offers youngsters opportunities to develop life skills such as cooking and sewing. The service learning
program allows students of various grade levels to work together to provide services to the community.
Our diversity program is a school-wide effort celebrating the differences of our community through
cultural and performing arts experiences. IThe Crisis Prevention Jeam creates plans to ensure the safety
of our students and staff in the event of an emergency. The Service Squads are students who monitor
hallway behavior at various times throughout the day. Safety Patrol members assist children at arrival
and dismissal times

We are committed fo educating our students in a safe and nurturing learning environment. In the

D:ug Awareness Resistance Education (D.AR.E.) Program, our fifth grade students and teachers work
closely with local law enforcement officials. The officers come into the classroom and offer instruction

on the adverse affects of drugs and violence, A similar program has been designed to meet the needs of
our middle school students. This diverse program is unique in its ability to bring together students of

140



various academic and social standings within and outside of the school. While building their seli-esteemn,

they gain an understanding and respect for themselves as well as each other, In our continuous efforts to
dation to our student population in kindergarten through

promote 1esponsible citizens, we offer peer me
the eighth grade. In this program, peers work together on conflict resolution, positive social development,
and the progression of appropriate problem solving skills.

Through our support staff a target population of students are chosen to participate in the
aforementioned nonacademic programs. Sixty-two percent of our student body participates i these
nonacademic programs ~— Our programs are accessible fo students with disabilities through special -

accommeodations. ,

We continuously stiive to reach our goals of making our students the focus of everything we do.
Our programs assist us in promoting academic, social, and personal growth in our youngsters, ensuring
that they continue to be successful responsible citizens in a global, technological society.

A3. How does the school determine and address the developmental needs of students as they move

from grade to grade?

We address the developmental needs of our students as they move from grade to grade by

and evaluating each student. Through observing and collecting assessment data, we

obsetving, assessing,
¢ developmentally 1eady to move toward

use the information about the child to determine if they ar
increased academic challenges.

As a popular school of choice in our district, we experience new student entollment each year. In
onr efforts to ease the transition for new students, we have established a buddy program. We pair the new
students with a grade level “buddy” to show them around the school and help them find classes.

Upon the completion of fifth grade, many of our students remain at Brace-Lederle for their
middle school years. The familiarity of the teachers and the venue, eases the transition from elementary
to middle school. Our monthly town meetings and other school-wide activities are often divided into two
groups: Kindergarten through fourth grade and fifth through eighth grade. This allows the children of the
fifth grade to see what they can expect in the firfure. The students see the progression of responsibilitics
and liberties. As a result they eagerly look forward to moving to the next grade. Our cighth grade
teaching team, along with our counselor, provides our students an opportunity to visit the high school
prior to the completion of their eighth grade year. This allows them to have a sense of comfort as they
prepare to make the transition from middle school to high school. Threughout the school year, our local

high school bands are often invited to perform at our school. This not only serves as an incentive to
participate in band, it also serves as an icehreaker for our students, as they move {0 a new school

environment.
A4, What cocurricular activities are available for students and how do those acfivities extend the

academic curricuium?
vides a host of cocurricular activities for students to experience. We offer a
diverse athletic program, which includes basketball, baseball, football, volleyball, track and field, and

swimming. With the exception of football, all athletic activities are available for boys and gitls. We also

have a program called the Spirit Club. This is a group of students who may not be athletically inclined
but wish to be mvolved in athletics in a supportive capacity. They bolster the athletic programs in a
variety of ways, from cheering at games fo organizing pep 1allies. As a result of the wide array of sports
offered, we find that a large percentage of our student body participates in the athletic programs In some

manner.

Some other cocurricular activities we offer are the Newspaper Club, Technology Club, Band and
Orchestra Club, Michigan-First Credit Union, Spanish Club, After School Learning Center, Young
Astronauts, Vocal Music, Art, Oratorical and Debate Team, Step Dancers, and Service Learning.

Our school pro
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Through ongoing dialogue and requests from our students, we are constantly re-evaluating and
implementing programs to meet the needs of our youngsters. Many of the cocurricular programs that
have been established serve as extensions of our academic programs. They offer owr students an
opportunity to use higher-level thinking skills as they apply concepts they have learned in class to real life
situations, This is demonstrated in the Michigan First Credit Union. In this program we partner with a
local credit umion. The credit umion is operated by students as well as providing services to the students.
This allows owr students to practice math and social skills, as well as learning the value of maintaining
employment. Within the school district, we currently have the largest number of active credit union

membess, as well as the most funds in active accounts:
AS. How does the school address the accessibility of its facilities and campus to students and othexs
with disabilities?

Our single level facility e
We atrently have a teacher on staff that utilizes a motorized wheelchair  Our school has demonstrated a
ents with digabilities

g the accessibility of school facilities and programs to students with disabilities

asily allows for the use of wheelchairs and other motorized vehicles.

- commitment to addressing
by making all entrances wheelchair accessible. Our school busses are equipped with lifts fo accommodate

wheelchair students, New “state of the art” handicapped accessible playground equipment has been
installed at our school, We provide proper storage of snacks and monitor intake for students who have

diabetes.
All special education classrooms are equipped with the same computers and video technologies

- as regular education classrooms. Computer tables, keyboards, and mice have been adapted where
necessary, to meet the needs of students with disabilities. Para-professionals are placed in classtooms to
assist in meeting disabled students’ special educational needs. All handicapped students partticipate in

single subject enrichment classes, as well as musical programs, field trips, and cocurricular activities.

B. School Organization and Culture
B1. How does the culture of the school support the learning of all its members and foster a caring
community?

The Brace-Ledetle School Culture is defined by our shared beliefs and values;
We believe that all children can and will learn.

-

« Family support and involvement are critical to successful siudent achievement.
¢ Al students have equal access to a quality and challenging curriculam.

» People learn in a variety of ways.

e High expectations yield high achievement.

e Collaboration and communication are vital to our success

e Icarning is a lifelong process

These core beliefs and values are the foundation of the Brace-Lederle learning community. Care
and commitment are an intrinsic part of the Brace-Lederle cufture. There is a genuine sense of family and
pride infused into our culture. As seeds are planted in kindergarten and begin to sprout in elementary, the
full bioom is demonstrated in the eighth grade year, as the students leave our K-8 program fully preparcd
for the high school experience.

Collaborative partnerships among students, staff, and parents are strengthened by the K-8
population and the looping experience. Administration is able to effectively empower teachers and staff’

as everyone takes ownership of student behavior.
Students respond positively, for they know their teachers fruly care and are invested in their

success. According to one eighth grader, “The feeling of seeing my old teachers is like seeing my mom
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in school” Another Brace-Lederle eighth grade veteran stated, “1 feel that the X~8 school is like a family.
The older kids look out for the younger children. Also the older children give the younger children
someone to Jook up to like a zole model. In the family, the teachers and other staff act like our parents.
They guide us in the right direction " According to one fifth grader who has been at Brace-Ledet]e since

kindergarten, "It feels like a good place. My second/third grade teacher still helps me understand things I

dont know,”

. This sense of family permeates the Brace-Ledezle culture as looping further increases the level of
commectedness Brace-Lederle has 3 looping cycles, in grades 2 and 3, grades 4 and 5, and grades 7 and 8.
Supported by administrative leadership, Brace-Ledetle is organized to empower teachers to cultivate
relationships with students (i.e. room locations, common planning, weekly team meetings). The practice
of looping provides a stable foundation for caring teachers to develop extended relationships with
students and their families. Teachers are more effective as looping allows them to focus moze on the big
picture of overall student leaining They gain more time to grow the whole child. Teachers in looping
grades also report fewer disciplinary problems, special education referials, and retentions.

Parents have also embraced Brace-Lederle’s K-8 learning environment and looping practices.
Parents appreciate the K-8 format where they can send siblings to one building. The clder sibling can
look out for the younger sibling. All the while, the parents are increasingly familiar with the teacher
expectations and school policies. As one parent shares, “I know my children are in a safe, loving
envitonment Our family has grown with Brace over the years. T am better able to support my children as
I am already familiar with the school proceduzes. The looping experiences have been the most rewarding
as my children’s teachers really get a chance to know them.” Another parent reports, “I love the Joop! I
am Familiar with the teacher’s classroom expectations. The teacher really gets to know the strengths and

weaknesses of my child.”
itively sets the stage for leaming. Teachers are empowered

The Brace-Lederle family culture pos
informed; and most importantly students feel supported during

and invested; parents are valued and

through their entire learning process. There are a plethora of factors that contribute to the process of

engaging all Brace-Lederle’s partners — staff, parents, and students. Staff participates in this proccss

daily. Inquiry, reflection, and empowered decision-making are exemplified in the everyday interactions
des time for peer collaboration and common

of the Brace-Lederle staff. The master schedule provi
allowing time for

planning. Teachers in the same grade level have a common planning prep time,
In addition to common planning, each grade

reflective discussion and a sounding board for best practices.
level team meets weekly with the building principal. The results of these collaborative meetings are then
d use a common language, which ultimately

shared via email to the entire staff. Teachers also share an
increases the students’ overall understanding. All staff has been trained on Strategies That Wotk from the
book by Stephanie Harvey and Anne Goudvis. Our common language for reading comprehension allows

students to scaffold their prior knowledge as they progress through the program.

The Brace-Lederle staff continues the process of responsible decision making in monthly staft
meetings and addresses larger building goals and professional development needs
For example, one ongoing goal of Brace-Lederle was improving communication as the staff grew. Asa
result of collective brainstorming, the Brace-Lederle staff decided to use Email as the standard form of
building communication Ieachers reflect upon and set goals during annual individual dialogues with our

building principal.
Brace-Lederle parents are also key decision-makers in our community. The Parent Teacher
by attending in Jarge numbers. Profits from

Association (PTA) supports monthly academic performances
the two annual PTA fund-raisers are used to support academlic programs, such as Battle of the Books and

extended learning field trips. In addition to the PTA, parents are invited to Brace-Lederle as ‘students” on
Parent Visitation Day. Many of Brace-Lederle’s parents also volunteer to speak at our Annual Career

1 P .,
at the Anmual Refreat,

The most important indicator that Brace-Lederle is a caring community of learners is the
students’ perspective of their academic and social experiences. Students reflect upon their academic
growth and citizenship monthly at Town Meetings and cach cardmarking at the Honozs Program. Each

Day.
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morning, children learn responsible citizenship as they gather together in the Town Morning Meetings.
Service squad members assist in monitoring peer behavior. Studenis at Brace-Ledetle are more

aceurately described as children growing up in the Brace-I ederle family.

have to build sustained and caring relationships with teachers

B2. What opportunities do students
healthy peer climate among the students?

and other adults? How does the school promote 2
The K-8 program coupled with Looping continuously fosters positive relationships among our

staff and students. Team teaching and departmentalization also provide students with more exposure to
Brace-Lederle’s diverse teaching staff  Children enjoy the anmual Bump-N-Grow Day when they
Staff has utilized the work of Chip Wood’s

experience the expertise of other teachers in the building.
Yardsticks: Children in the Classroom Ages 4 —I4. This book has been instrumental in the staff’s

understanding of the developmental needs of our K-8 student body. The after-school MEAP tutorial and

after-school learning program further expose the children to the diverse Brace-Lederle staff.

These strong teacher/student relationships, combined with peer mediation, create a heaithy peet
climate for Brace-Lederle students. On the elementary level, students begin the process of conflict
resolution as teachers conference with students to help them talk out and ultimately resoive their conflicts.
This process continues more formally at the middle school level, when students are trained by in peer
mediation. The peer mediation program trains an average of 60 students annuaily. Brace-Lederle also

gh the male and female mentorship programs.

fosters healthy student relationships with adults throu
Many community leaders and successful businessmen and women participate in the mentorship program.
Students have been exposed to our city’s chief of police, attomeys, principals, and a number of other

professional community leaders. We are very fortunate to have our administrators, M. Horn, Mr.
MacNeal, and omr counselor, M. Tafelski serve as mentors for many of our youngsters. Both the peer
mediation and mentorship programs not only resolve conflicts, but also promote the students’ self-

confidence and increase their overall sense of beionging.
Service Learning is yet another opportunity where caring is intertwined with curriculum. H alse
tively for a worthy cause. Service Learning

crosses the grade levels and allows students to work coopera
extends learning outside the classroom. Tt provides students who normally avoid leadership with

opportunities to shine. For example, one eighth grade student was consistently tardy and not participating
in her classes prior to the onset of the project She was not invested in her schooling. This student
immediately took a leadership role, as she became the service learning project leader for the penny drive.
This young lady used her passing time to encourage her peers to donate change. She even made herself
into a walking kiosk as she “wore” her penny drive poster daily. She began coming to school on time and
had a more positive attitude about her classes, as she became increasingly eager to work on ker penny
drive. Her peers and teachers began to look at her as a Jeader, not a troublemaker. From the penny drive
through the eighth grade promotion, this student never lost her shine! These rewarding student-led
5

opportutities promote mutual respect among students and staff.

B3. How are teachers hired in the school? How are teacher assignments made?

The hiring pool consists of candidates identified at hiring fairs, via the Internet, etc. District
central personnel create the slate of candidates. Potential teacher candidates are referred to the building

administrator fiom the personnel office.

During the interview process, a team of teachers and the administrator interview the candidates.
It is the philosophy of the administrator that this team selects the candidate who shares the pedagogical
philosophy of educating the whole child Al candidates must meet district standards and be highly
qualified in their major area of study. Brace-Lederle has a reputation for seeking and hiring teachers with

dual certification.
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Tt is also essential that the potential hire is willing and able fo go beyond the description of the
position for which he/she is applying. Teachers at Brace-Lederle involve themselves in mentorships,
commitiee participation, research, and community involvement. Being a team player Is paramount.

Teachers are assigned to their positions first and foremost according to certification in their major
area of study. They must meet or exceed state criteria for highly qualified teachers. '

: At Brace-Lederle teachers' strengths are utilized to address student’s needs. The administrator
uses his right of assignment to create the strongest teams possible to accommodate the individual needs of
each grade level. The administrator also provides teachers with the opportunity to investigate and explore
other teaching possibilities within the building so that a more appropriate teaching “fit” might be made.
An example of distribution of strengths is evident in our after-school MEAP tutorial program as
classroom teachers are partnered with teachers who demonstrate complementary strengths. Students
receive tutoring prior to MEAP testing by teachers that are highly qualified and teaching in that subject

arca

B4. What is the school’s plan for school safety, discipline, and drug prevention? What s the

8
record for the past five years?

Brace-Lederle has a complete and comprehensive student handbook in which the student code of
condnuct is explained in detail for both students and parents outlining how students are held accountable
for their behavior. The categories in which behavior is stringently addressed are Insubordination,
Inappropriate and/or Unacceptable Behavior, Stealing or Vandalism, Fighting, Substance Abuse or
Dangerous Weapons, and Bus Violations. These offenses are clearly presented in the handbook and rules

are diligently enforced by administration. (See Appendix 1)
Brace-Lederle also adheres to a strict dress code for all students. This dress code puts all students

on a level playing field in which no one is threatened or intimidated and promotes a sense of unity,
regpect, and order

Brace-Ledesle staff utilizes an array of sirategies, techniques, and resources to ensuré the safety
of the members of its learning community while maintaining an ordetly and drug-free environment. We
assembled a team of our own to devise an in depth and comprehensive crisis prevention plan that
addresses virtually all areas of crisis. The plan includes a color-coded ctisis management schedule, which
spells out the steps that need to be taken during an intrusive emergency. Further, our crisis management
plan includes thirteen additional response plans that give specific directives as to how to tespond to a

particular situation. Those thirteen plans include:

e intruder
death of a person during non-attendance houts

death of a person on school grounds

suicide off school grounds

suicide on school grounds

bus accident

bomb threat

tornado

fire

anonymous threat to bring guns or weaponty
national crisis

biochemical situation

LA A I N T R

Brace-Lederle administrators are serious about the issue of security. This is demonstrated by
employing a full-time security guard. His charge is to ensure the safety of all students upon arrival at
school. He maintains order at dismissal Ie patrols the halls during the school day and is assigned to



ensure that the cafeterias are free from incidents. The staff, student body, and community are

appreciative and respectful of his position.

The students at Brace-Lederle are instructed at 2l grade levels as to the protocol and 1ules of our
school. The rules are clearly posted throughout the building Rules are posted in each classroom as well.
The teachers share a common language and procedure for travel in the hallways.

Brace-Lederle institutes the Drug Awareness Resistance Education (DARE) program yearly with
the fifth-grade students. The students go through the entire drug awareness progran, which culminates
with a graduation ceremony. Ihe students take great pride in this endeavor and enjoy the ongoing
relationship they maintain with the police liaisons year after year. DARE graduates make a pledge to be
free of drugs. This pledge combined with our code of conduct serves as a deterrent as they become aware

of the ramifications of illegal behavior.

C. Challenging Standards and Curriculum

student learning and development that the

C1. How does the curriculum serve the broad goals for
ship, and

general public expects education fo achieve: personal and jntellectual growth, citizen,
preparation for work and higher education? What relative emphasis does the school place on these
goals in the curriculum?

Ouwr developmentally appropriate curziculum addresses all core domains on a daily basis.
Sciences are naturally integrated in everyday school

Language Asts, Mathematics, Science, and Social
life. Along with these core areas, our students receive instruction and guidance in character development.

This academic and character curriculum is addressed in multifaceted ways and on an ongoing basis as
fearning in one grade level is spiraled and reinforced as the student moves through the grades.
and expertience, teachers address the complex

Through collective professional knowledge
learning process from many different perspectives and with an adaptable set of instructional strategies
the intent that

using an interdisciplinary approach. Within each discipline we approach every chiid with
in ways that will prepare them to navigate within a

they take discreet skills and learn to apply them

complex and global society. We focus on our students’ achievement of conceptual understandings that
can be applied to discerning patterns among ideas, establishing unifying principles, and discriminating
similarities and differences among events Our focus is embedding our curriculum with complex topics
requiring problem solving and developing those skills within the realm of everyday learning so that our

students will become life-long learners.
Brace-Lederle’s English/Language Arts curriculum is aligned with the state of Michigan’s
standards and benchmarks FEach content area has a strong emphasis on reading and writing as Literacy
skills are considered to be the foundation upon which children are prepared for full participation in
At Brace-

today’s society, regardless of gender, race, ethnicity, disability, or socioeconomic status
Ledetle ali teachers and parents are considered to be teachers ¢ literacy, and our English /Language Arts
integrates reading, writing, speaking, listening, and viewing. We incorporate a balanced literacy program
that inchides skill and strategy instruction in the context of our students’ reading and writing. (A1.C5)
Sophisticated levels of literacy are achieved as literacy programs from classroom to classroom throughout
K-8 demonstrate clear and consistent connections. Within these classrooms, our teachers implement
reading/writing workshops and use a wide 1ange of reading materials to meet the needs of many reading
levels in the same class. Our teachers also incorporate collaborative reading formats which facilitate
literacy growth including buddy reading, reading conferences, reader’s theater, choral reading, and book
clubs. (A2) Not only does our literacy instruction incorporate the current brain research of Eric Jensen
and others, but also our teachers integrate technologies fo suppost literacy including word processing
software, CD-ROM's, Internet, multi-media, and graphic software. We provide ongoing assessment of

Instructional

our students that is formative, reflective, and part of the teaching and learning process.
the eatly grades, include interventions established by the

programs for literacy acquisition, particularly in
Reading Clinician and classroom teachets, i order to meet the needs of alt learners. There is an effort o
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build bridges between school and home to enhance the literacy learning of all of our students. This effort
is scaffolded through teacher-led parent workshops and through the district Parenting University program.
Our math instruction embodies the notion that mathematical power is the ability to explore,
and apply a variety of mathematical methods to solve problems. Effective
math instraction will yield a student who is able to reason and communicate using math vocabulary, as
they apply these skills in the world around them. Beginning in kindergarten, our math program
emphasizes questioning and reasoning as students grow into eighth-grade problem solvers. Congcrete
experiences, through the use of manipulatives, provide a deeper understanding of concepts. A richer
knowledge base is developed as students express mathematical thinking in writing. For instance, a
student may explain how they solved a problem in their writing journal. Relevant literature is another
aspect that is added to the math curriculum as a strategy to develop meaning of concepts.
Rrace-Lederle’s mathematical curriculum is in alignment with the state’s benchmarks. We focus on

the following six strands:
Patterns, Relationships, and Functions

Geometry and Measurement

Data Analysis and Statistics

Number Sense and Numezation

Numerical and Algebraic Operations and Analytical Thinking

Probability and Discrete Mathematics
All these standards are pursued at every grade level. This is evident in our Math MEAP scores.
 Science is addressed with a hands-on approach as students are guided through the scientific
method. Inquiry-based teaching is utilized as students collaborate and engage in experiments. An
Lewis. Children develop deeper questions that

example of this is of the second grade classroom of Mrs.
o beyond information in the text as they formulate understandings. Mirs. Lewis provides opportunitics

for her children to investigate and discover answers to the questions that evolve. This sefs the stage for
further investigations that are of high interest to the children. Addressing the curiosity of children within
this paradigm offers unlimited motivational components 10 the learning process as students construct their

conjecture, read logically,

S<4dEH~

knowledge
_Again, engaging children in relevant literature is an important part of our science curriculum.
Through interaction with text, our students are able fo gain understandings that go beyond facts. In this

way they learn about the human elements of scientific discovery

The Social Seience curriculum addresses the core democratic values inherent in our society. We
use a developmental approach as we recognize that children must have a keen understanding of certain
facts so that they can move on to a paradigm that involves a hands-on approach to civic practice. We help
our students connect learning to their roles as active citizens. We help our students leamn the elements of
our democracy and gain an understanding and awareness of the rich multicultural elements of our global
society. This is further reinforced by the diversity program, which is held annually under the direction of
Mrs. Lewis. An incorporation of rich literature is & key component of delivering the most meaningfil
instruction in this discipline as well. This brings to life the
presents a more comprehensive and significant learning experience.

Multiculturalism and Diversity - As we prepare our students to act and interact in a global
society, we are mindful to address the concept and value of diversity and multicultural education. In our
annual diversity program students, teachers, and patents participate. Beyond that we incotporate three
levels of content integration These include contributions from various racial and ethnic groups, the
addition of a transformative approach as we work to present our students with views of subject matter
from different racial and cultural perspectives, and social action as we guide ouir students toward decision
making in their world based upon what they have learned. This learning is further enhanced by the

incorporation of Spanish as a foreign language in grades K-8
Character Development — Our students and parents are introduced to our Student Code of
Conduct at the beginning of each school year. Through this vehicle the expectations of our students are

clearly addressed and presented in a meeting by our principal, assistant principal, and support staff.

human elements involved in owr history and
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Brace-Lederle students take part in several programs that enhance their character development. These
include peer mediation, the D A R E. program, service learning, and male/female mentorship programs.
The program, Mindful Manners: a step-by-step guide for bringing manners back into the classroom,
has been used since 2002 for encouraging romtual respect between students and staff. This program
brings accountability to the students by using strategies of cooperation, positive role modeling, and
responsible peer pressuze. :
Developing an Appreciation for Democratic Values - We strive to teach skills and the virtues
of democratic deliberation within a social context where educational authority is shared among parents
and educators in order to scaffold the development and value of citizenship. We educate our children to
exercise theit rights and to fulfill their responsibilities of demociatic citizenship so that as future adult
citizens they will have the ability to make good decision, not only for themselves, but for the common
good as well An example of this was demonstrated when Mis. Deane’s third grade students agreed to
donate their game space to be used as a science storage arca that would serve the common good of the
begins in kindergarten and is extended throughowt the

building. This awareness of demociatic values
grades Our literacy stiategies, such as Narrative and Expository Profumdity and Frayer’s Model lend
themselves to the development and understanding of owr core democratic values. Ihis demonstrates
another avenue in which we integrate our disciplines.

Technological and interpersonal skills - Our students are afforded the opportunity to: work in
collaborative environments, understand and implement efforts within collaborative structures and develop
their technical skills to compete in a global marketplace. We understand the need to assist students in the
development of such skills so that they will be empowered as they enter the world of work. Therefore, all
students have the opportunity to interact with computers, digital cameras, video equipment, and

andio/visual equipment as well. Through character education, we promote an ethos that embraces
integrity, honor, high moral ethics, diligence, and tenacity.

C2. How is the school erganized to provide for differing student academic needs within the school’s

goals, priorities, and curriculum?

A primary goal at Brace-Lederle is to provide opportunities for stndents at every level of learning
and to address a multitude of needs in our students. With respect to literacy development, decisions about
student grouping are ongoing and dynamic. We recognize that our children possess fundamental
attributes needed to become literate, Our charge is to assess those abilities, teach the child from where
they are developmentally, and continually move them forward in their learning  This is done with
ongoing assessments from which data is analyzed and a teaching plan is established that will move the
child along the continuum of academic growth. We provide children with the opportunity to participate
in socially supported activities, as we move them toward independence by teaching in a context that
supports their development. 100% of our K-3 students are evaluated using assessments such as Michigan
Literacy Progress Profile (MLPP) K-3 and the Developmental Reading Assessment {DRA)
Literacy/reading levels are determined and children are placed in appropriate literacy/reading groups,
where skill development in all related areas is addressed. Students are continually re-evaluated and
regrouped as necessary. Guided reading groups and literature circles accommodate our diverse learners
as does engaging students in readers/writers workshops. Book Buddies and other cross-grade level
associations scaffold learning at different levels.

Our teachers team-teach so that the students can benefit fiom the strengths of many teachers. Our
teachers also loop which provides a teacher with the opportunity to deeply know and understand her/his
students and develop those understandings and personal relationships to better serve each student. The
Reading Clinician works with small groups of students who have been designated through assessment and
observation as at risk Our teachers also usc a differentiated instructional approach to teaching and

learning.
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This approach is canied over into all of our other curricular areas. For example, in math, small
group instruction on the same ohjective addresses the needs of diverse learners as they progress from
concrete to abstract applications.

C'3. How does the school ensure that diverse learners (for example, students with disabilities, gifted
and talented students, students with limited English proficiency, migrant students, and students
placed at risk) have the opportunity to learn challenging content and achieve at high levels?

odates all learners. For those students who have met or excecded grade level

benchmazks, we have established Intensive Studies (IS) classrooms, where they are presented with a more
challenging cumriculum in all areas These students serve as academic leaders who bridge their
accelerated learning with the rest of the Brace-Lederle student body as they attend electives and special

classes

the opportunity to take part in activities such as Battle of the
J.ederle Video Club. Parallel to those environments
are classrooms that differentiate instruction so ihat the needs of our students working af an average or
lower level of achievement can be accommodated. Teachers i these classrooms develop and facilitate
robust plans of instruction in response to students’ learning differences. Although we have no students
with limited English proficiency, this is also the case for students with disabilities. These curticular
offerings focus on the essential components within a domain. In these classtooms, teachers
unconditionally accept students where they are and hold high expectations for them as well. These
teachers plan carefully and wse ongoing’ reflection to guide students at a comfortable pace, with
appropriately challenging lessons, while addressing their specific learning styles. Varied forms of
assessments are offered in order to ensure students every opportunity to demonsirate their skills and

understandings

Our students with special needs are addressed in a variety of instructional settings Many of our
special needs students are mainstreamed into regular education classrooms, while others benefit from the
Trainable Mentally Impaired (TMI) classroom setting. We have a learning disabilities special education
teacher who utilizes the Language! Program, which is 3 research-based program focusing on the rules

and phonetics of our English language.

Our disabled students receive sexvices ffom our speech pathologist, occupational and physical
therapists. Physically or Otherwise Handicapped Instruction (POHI) consultants offer services to our
students with, health or physical impaitments Teacher consultants fiom our intermediate school district,
service autistic, visually impaired, hearing impaired and other special needs students. All support staff
consult with tegular education teachers regarding educational programs for special needs students.

The Reading Clinician is the general education liaison to the Oakland County Collaborative
£ this initiative is to increase and facilitate general

Advisory Council for Student Success. Ihe intent o

education and special education collaboration in a unified delivery system for all students In this regard,

she shares findings as they relate to establishing a new mo del for the identification of learning disabilities,
d on prevention and response to instruction and providing

facititating instructional support models focuse
comprehensive, ongoing professional development focused on improved outcomes in teaching and

learning.

Onur school accomm

The general student body is offered
Books, the Brace-Lederle Newsletter, and the Brace

C4. What is the process for continuous curriculum renewal at the school? What questions about

curriculum is the school currently addressing?
Curricuhim is generated at the district level and is grounded in the Michigan Curriculum
benchmarks. At the school level, our staff examines

Framework and the Michigan content standards and
the key components of the curiculum and works collaboratively between and among grade levels in an
effective teaching strategies. The Reading Clinician offers

effort to make good decisions about the most
professional development to enhance areas that are determined to be essential Additionally, our
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project was carried out to b

curriculum coordinators are a critical component as they address specific needs of the teachers We
continually question how to meld knowledge bases across content areas as we strive to engage students in
the skills of inquiry, communication, methods of organization, and application. Concurrently we work
towards motivating students and providing guidance. To achieve these goals, grade level teachers meet o
create assessments used to evaluate progress, determine areas of weakness, and collaboratively decide on
strategies that enhance the teaching and learning process. They meet with the principal to generate

thinking that lead to appropriate modifications.
Teachers also take part in action research in order to determine the effectiveness of programs and
practices for all students. Action research was carried out to determine the effectiveness of using the
n skills in our students K-8. Another action research

Narrative Profundity Scale to scaffold comprehensio
egin to establish writing benchmarks that would be appropriate to out school

an using rubrics established by the state or other educational agencies. In
am (KLP) was the center of yet another action research
project. This was a program developed by Dr Elizabeth Sulzby of University of Michigan A group of
teachers collaborated with Dr. Sulzby and instituted her progtam in our kindergarten classes. This was
e kindergarten level and allowing them

e books to atndente at th
< gtudents at th

der to enhance student pleasure, familiarity, and deep
books and emergent writing in response to the

district in particular, rather th
addition, The Kindergarten Literature Progr

done to determine the effects of introdic
specific times to reread these specific books in oz
comprehension. Teachers invited emergent reading of the
books. Children were assessed using the Snizby Classification Scheme.

We are constantly looking for ways to improve our instruction. Our expert staff is often recruited
by the district to modify and update curriculum. Recognizing that no system is perfect, we therefore
make adjustments where needed and rely on our own expertise and sound pedagogy, not solely on
textbooks. The high level of expertise of the staff is apparent as they continue to scaffold the learning

process and take the initiative to fulfill academic responsibilities to our students.
C5. Successful schools offer all students opportunities to be engaged with significant content. How
does the school ensure that students achieve at high ievels in the core subjects?

Curriculym has as its starting point a set of universal concepts, principles, skills and
understandings with which our educational community would agree are important for students to learn.
Within each discipline, these goals are met using the foundational principles of constructivism. It is our

belief that knowledge acquisition in this manner ffords all students with the opportunities to be engaged
with significant content. The benefits ate numerous as children are actively engaged: they learn to think
and understand, they can take specific thinking into other learning settings, they have ownership of their
Jearning, and because their learning is gro thentic real-world context. Consfructivism

unded in an au
stimulates and engages students, while promoting social and communication skills in a classroom
atmosphere of collaboration. Within this context our content areas are addressed

a. English (Language Arts) — The Language Atts are comprised of reading, writing, listening, speaking,
and viewing. There arc twelve content standards upon which this cwrriculum was based and the
benchmark skills students are expected to master as expressed in the grade level content expectations.
These expectations represent discreet layers of learning at each grade level A foundational piece of
literacy is oral language. Oral language serves to deepen the thought processes that are instrumental in
developing the prerequisite skills of reading and writing competence. Embedded in that process ig

sensory value gained from speaking, listening, and viewing. We encourage a proliferation of connections
luding music, arf, drama, oral recitation and nature

that fuse literacy learning in all content areas, inc.

experiences. Within a balanced approach, we incorporate guided, shared, and independent reading and
writing, word study, fluency, vocabulary development, spelling, comprehension, and oral language
development. Curiculum is articulated in a spiraling fashion whereby learning in one grade level

supports and reinforces the next level of competence. Inherent is a cyclical plan to observe, assess, plan,

teach, and reflect on an ongoing basis.
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To scaffold reading and writing the entire student population takes part March is Reading
Month activities. Guest readers visit our schools, ncluding Tudge Cooper and the assistant to the Mayor
of Southfield. The culmination is celebrated as all teachers in the building dress up as their favoriie
storybook characters. All K-6 classes take part in the Book-It program. Throughout the school year we
invite storytellers to perform for our lower elementary children We also share Family Fundamentals, a
parent activity and guidebook with our parents, in order fo assist and encourage them so they can
participate in literacy activities with their children.

Writing is encouraged and honored in our school and time for writing is non-negotiable. We
have a rigorous wiiting curriculum, as we believe that writing is a tool that will empower our children as
readers, thinkers, and composers of meaning across the content areas, Through careful research, a wiiting
program was implemented to secute a common language and bridge between grade levels. We have a
Writing Wall that has a place of distinction in cur building. Each month teachers from all grade levels

select pieces of student generated writing to be displayed for all students, teachers, and visitors to our

school to enjoy. Pieces of writing come from all confent areas including art as we encourage an
interdisciplinary development of writing. It is our goal to provide owr students with support and rich

e annorbinities

language opportumities.

b. Mathematics is addressed in a mmitifaceted way. Hands-on activities provide opportunities for
children to operationalize concepts. Literature is embedded in the math curriculum as a vehicle
addressing alternative learning styles. As a member of the State of Michigan’s Elementary Mathematics
Content Advisory Committee and as a member of the AIMS National Leadership Network, Mi. Noyes,
one of our Spanish teachers, offers curent information to our staff in an effort to keep them in tune with
current thinking and pedagogy. He also participated in a review of the 4% grade Math MEAP for this year
and also of the items for the 2005-2006 3", 4%, and 5% grade math MEAP test. This type of insight lends

helps us make appropriate curricular decisions.

c. Science - Our stadents enjoy multiple opportuniiies to delve deeply into their understandings of
scientific concepts. The Michigan content benchmarks and standards describe three broad categories of
activities that are common in scientifically literate individuals: using_scientific knowledge, constructing
new scientific knowledge, reflecting on scientific knowledge It is our expectation that our students meet
the standards at each level of schooling, as all the standards arc puisued at every grade level of the
curriculum from K-8, This depth of learning is supported by the science cutricutum coordinator, Mrs.
Hardy, who ensures that our student body has the opportunity to go beyond the textbook and interact with
scicnce materials, gaining a concrete, hands-on experience. Our students work with Foss Science Kits,
and have access to our science lab and resource room  Students are also provided with consumable
materials to enhance their understandings. Some of these include plants and mealworms.  As in all of

our content areas, literature is used to scaffold learning and understandings. Oftentimes, biographies of
is a key component in ensuting understanding

great scientists are incorporated into the lessons. Wiritin
of content and teachers provide many opportunities for students to write as a way of synthesizing
information as they explain their process of discovery In addition, Brace-Lederle students all take part in
our annual science fair when they cach have the opportunity to create and engage in an inquiry based
project using the scientific method. This type of approach to science promotes scientific reasoning and
critical thinking in addition to acquisition of content knowledge. This enhances the development of

citizens who have the abilities necessary for independent thinking and success in their lives beyond

school

d. Social Science - Our social sciences curriculum prepares our students to become responsible citizens
displaying social understanding of civic efficacy. Our curriculum integrates and connects powerful

as they are aided by technology to gather, interpret, and apalyze information. Their ability to

learning
These skills are

engage in civic discourse is manifested by the use of oral and written expression.
demonstrated as they interact with the strands of historical, geographic, civic and economic perspective.
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The use of inguiry decision making is inherent in all of our approaches to content. Out coordinator, Mr.
Larsen provides many concrete materials so that students enjoy a multifaceted approach to social studies.
Maps, globes, approptiate charts, and videos are available in all classrooms and serve to enhance the core
curricalum.  Children begin to learn the core democratic values in kindergarten and the lessons arc
integral part of the learning process.

spiraled throughout the grade levels, as writing becomes an 1o
e into the lives of our ancestors and develop an

Dramatic play provides students with opportunities to delv

understanding of the human element of history. This is further scaffolded as children read historical
accounts of literature  The media specialist works with each teacher to provide appropriate materials as
well es presenting lessons that complerent the thematic units.

e. The Arts
Art — Our art teacher, Mrs. Crimmins, incorporates art projects that correspond to classroom themes as

we strive to maintain an interdisciplinaty approach to educating our children. She worked with the
kindergarten class on a self-esteem unit and integrated 2 project based on the book Follow the Drinking
Gourd with the third grade dwing African-American History month  She incorporates readings of
children’s literature as she points out illusizations that speak to artistic styles she is sharing with the class.
Whenever we have storvtellers visit our school, Mrs Crimmins makes a point of extending the

storytelling experience with an art project.
Voeal Music — Our vocal music department is designed with the belief that music is essential
ging and culturally diverse woild. Students are

developing skills needed for lifelong learning in a chan,
taught the importance and appropriate use of breathing, intonation, and pesture. They perform using
that coincide with the developmental approach of owr physical

voice, instruments, and movement
education department  They access comprehension skills as they analyze, evaluate, and desciibe music.
This program also integrates the historical and mutticultural aspects of music with our social science

content.

f. ‘World Languages - Spanish is taught from kindergarten. through the eighth grade. At the K-3 grade
level, the Spanish program is primarily oral The focus is on the students learning to use the Spanish
approach is used to teach greetings, introductions, and

language in natural situations. The natural

directions  Students learn Spanish vocabulary that parallels the vocabulary in their regular classtoom.
s enjoy this integration in both

The classroom teacher and the Spanish teacher work together so the stadent
settings, leading to deeper understandings At this level, a unit comparing our local culture and a Spanish
e the connections that they discover. There

community is presented. The students are then invited to shar
writing, listening, speaking, and

is a strong emphasis on integrating the Spanish language in the reading,
ition the K-3 teacher uses The Total Physical Response

viewing aspects of our English curriculum. In add
Method to teach songs, stories, games, and Readers Theater

In grades 4-5 Spanish language development is continued with an emphasis on reading
comprehension, wiiting, grammar, and an ex{ension o vocabulary development. Multi-media materials,
such as videos and CD’s, are used in addition to textbooks and workbooks.

In the middle school, students begin a more structured approach to language learning They learn
on. Two texthooks are used to introduce students

to speak, read, and write with an emphasis on appHcati

to concepts such as verb comjugation and to provide practice in grammar skills until they are mastered.

Students access technology as they work on-line at a site provided by the textbook publishing company
s exactly to the content of their textbooks. Students at all

allowing for drill and practice that correlate
levels are exposed to the Spanish culture from around the world through field trips to sites in Mexican
Town and throughout Metropolitan Detroit.

. .
1y O T

C6. What other content areas or programs play essential roles in the school-wide cerricuium

goals?
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Comprehension Strategy Instruction — There is a strong focus on comprehension sfrategy
instruction across the grade levels and within content areas. This has been an on-going goal at Brace-
Tederie. Three of our teachers studied in Denver, Colorado with the anthors of Mosaic of Thought and
Strategies That Work. The whole staff was then in-serviced and comprehension stiategy instruction was
embedded in our classroom instruction. We know that reading is a meaning-making process and implies
thinking and understanding and that it is our charge to move children beyond decoding as that is only one
step to becoming a fluent reader. Teachers incorporate these strategies in all content arcas through
modeling, engaging children in authentic response choices that encourage engagement and enable
students to monitor their own comprehension. We believe that when children are engaged in reading their
understanding will be enhanced, they will acquire more information and they will remember what they
have read. As a result of these practices, we have seen an increase in meaningful conversation and

increased learning, as noted in our MEAP scores. This substantiates our belief that oral language is the

foundational piece of literacy development.

World Language - It has been our goal fo integrate French and Spanish into the general
education classrooms and thronghout the building. As you walk ous halls children get a sense of visiting
a cultural island. Our walls are filled with artwork represctative of the Spanish and French culfures.
“Papel picado” cut paper, traditional folk-art hang, from the ceilings of our central corridor and flags from
various countries are draped at owr main entrance, As students enter and walk through the building they

are surrounded with common vocabulary words that are an integral part of the decorations on walls,
and Spanish and English with

windows and doorways. Our library is adorned with banners in French
» and “Reading opens the door to

motivational messages such as “Bveryone smiles in the same language
grades K-5 attend Spanish classes with the students and

Iearning” The general education teachers in
wotks collaboratively with the Spanish teacher infusing Spanish with their daily lessons. Ona typical day
one will here Spanish greetings as children pass through the halls. As children depait they are saluted

with adios and an revoir. (C. 51)

1 of

C7. What requirements must be satisfied before a student is promoted to the next grade or leve

schooling?

The students at Brace-Ledetle are expected to meet high expectations throughout their
educational journey. These expectations are clearly stated in our grade level expectations and owcomes
that are shared with the parents and students at the beginning of every school year Because we have
many steps in place to measure and observe a child’s growth over time, we are able to proactively address
problems as they occur. Teachers, support staff, parents, students, and pincipal, work together as 2 team
10 offer the most effective, comprehensive and proactive approach to addressing the needs of our students.
Our goal is to teach the whole child and we therefore look in many dircctions to provide interventions so

as to prevent the need for remediation.

Through a process called “Staffing” we discuss arcas of need and develo
many different aspects of the child. If the common assessments do not provide answers we look beyond
those assessments in an attempt to find a working solution. Through our “Schools Attuned” traiming we
will address the arcas of attention (mental energy, processing and production controls),

termporal/sequential ordering, spatial ordering, memory (long term, short term and active), language
(receptive and expressive), neuromotor functions (gross, fine, and graphomotor), social cognition (verbal
pragmatics, social behavior, political acumen), and higher order cognition (concept formation, critical

Jook at these different components and arrive

thinking, problem solving, rule use and reasoning) As we
at our findings, we then move forward with a plan that will accommodate the child’s inferests and abilities
lan. We offer students assistance on a soctal, academic, and

while we incorporate a flexible instructional p
emotional level. If a student is not able to fiilfill the requirements set forth in our school and district
policy, the parents are notified in a timely manner and a decision is made based on the best professional

judgment and the input of the parents.

a plan to evahate
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B. Active Teaching and Learning

D1. How are teaching practices and learning experiences in the school consistent with current
knowledge abont successful teaching and learning?

Successfil learning is demonstrated as a result of best practice teaching strategies. Some
common examples of our best practice methods are feam teaching, looping, and utilizing the
constructivist model. We have found that these practices increase student growth and create motivated
and self-sufficient students.

Tt bas been our experience that team teaching strengthens student learning and enhances
professional interaction. This gives our teachers the ability to capitalize on their strengths and teach in
their subject area. Currently, we are fully staffed with highly qualified educators. Looping, a practice
which allows single-prade teachers to remain with the same class for a period of two or more years, is
siategy owt school employs. It generally 1equires a partnership of two teachers in
successive grades. This strategy of teaching encourages stronger teacher/student/family relationships. It
and students to 2ot to know one another on .a deeper level Children leam the

r gets to know the needs and strengths of individual

i

antheI' "uﬂ.i\.iu\.o

allows teachers and students o g¢
expectations of their teacher, while the teache
a teduction in special education referrals, improved

students. Other benefits of looping include

attendance, reduced discipline problems and a reduction in grade level retentions. Looping empowers us
with the ability to promote successful, responsible citizens in a global, technological society.

i their own knowledge. As a staff, we

For effective learning to ocour, students must construct
ard a constructivist model of teaching We are pot

acknowledge and honor this and we have shifted tow:
to do their own thinking. We have developed

just providing information for students, but allowing them
classroom environments based upon this constructivist theory, so that students feel comfortable sharing

their thoughts freely and making connections to the world around them. As their knowledge and self-
¢ immediate connections to their personal environmei,
but the world at large. We demonstrate this skill by modeling our own thinking process. Our ultimate
goal is to provide students the opportunity to become active learners. This teaching practice can be
extremely helpful when conducting a Language Arts lesson For example, we use an approach called
“Questioning the Author * This approach encourages students 0 think about the author’s point of view.

confidence grow, they are not only able to mak

(oo i Eg talwidl

D2. In what ways do teaching practices support student-injtiated learning?

Teaching practices that we demonstrate at our school, have a significant impact on student-
initiated learning. One such practice involves giving children the freedom to make choices within the
classroom. Our children Jearn very early that with freedom comes responsibility.  Therefore with every

choice our students make, there is an equal measure of responsibility involved. We realize that if we want
students to learn to be responsible decision-makers when they leave schocl, we must begin to create
opportunities for them to make important decisions in school. This practice is demonstrated as we give
them the power to make decisions regarding certain aspects of their education. An example would be
choosing between two or three essay topics that all demonstrate the learning objective. Another example

ing all the 0dd or even number problems in a textbook.

would be allowing them to choose between answer
It could even be something as simple as choosing their own books or giving them free writing time in

By allowing students to demonstrate their knowledge and skills in a variety of ways, we

their journals.
better student achicvement, and greater success for

are creating the conditions for high quality learning,

all of our students. :
The classroom environments in our school support studeni-initiated learning as well. Many

classrooms have replaced rows of desks, with tables or they position chairs in groups to promote
interaction. This type of classroom setting initiates group work, rich discussions, and opportunities for
children to learn from cach other. In our classrooms walls are covered with student-generated work and
student-authored behavioral expectations. Most of our classrooms have “cozy” areas Our “cozy” areas
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ows, rugs, and a wide variety of reading materials.

will often have comfortable chairs or sofas, lamps, pill
1d not be unusual to find childien sitfing in the

Students find these areas warm and inviting. It wou

classtoom “cozy," engaged in task-oriented discussions.

In any organization, whenever someone gains knowledge or skills and is given opportunities to
maximize their potential, the entire organization gains. Similarly, in a classroom, as each student gains
power in responsible ways, the whole class is empowered.

D3. How are resources made available to teachers and students for gathering information and

sharing the results of their efforts?
Resources are made available to teachers and students through owr library/media center. Our

school library/media center is an integral component of the school’s overall instructional program. The
The mission of the library/media centet is to ensure that the

library/media provides multiple sexvices.

students and staff are effective users of ideas and information. Our school has one full-time certified
media specialist. She provides intellectual and physical access to matetials in a variety of formats. Her
guidance and instruction fosters competence and stimulates interest in reading, viewing, and using
information. She also works with staff to design learning strategies to meet the needs of individual
students.

Our library/media center is readily available and user fiiendly Resources are continuously re-
evaluated and kept current. Our stafl’ takes advantage of opportunities to collaborate with our media
specialist, because she is an essential tool in locating many resources in the library as well as online. She
supports all aspects of the school curriculum and provides many resources that relate to the curriculum.
Some of the services she provides include assistance with book selection, media support, technological
support, and integration into carriculum, Internet services, and Microsoft workshops. She is responsible
for meeting the diverse needs and backgrounds of our student population. She assembles and organizes a
wide range of informational resources that satisfy the educational needs and inferests of our students. She
provides a mechanism for explot ation beyond the pres of study. Our library/media centet is

cribed course of study.
a place where our students may reseal ch classroom subjects that interest them, expand their imagination,

delve into areas of personal interest, develop the ability to think clearly, critically, and creatively about
resources they have chosen to read, hear, or view Our students develop skills they will need as adults to
locate, analyze, evaluate, interpret, and communicate information and jdeas in an information-rich world.
Our K-35 grades attend library on a regularly scheduled basis, and grades 6-8 have open ctrculation daily,
ensuring 100% of our students have access to the media services.

D4, What technology applications is the schoel using to enhance learning? How do they relate to
the curricalar goals and how do they support teaching and learning?

s who support the use of technology

in the classroom. Every classroom in our building has at least two student computers and a teacher
labs with Internet acoess, and a full time technology

station. We also have two fully equipped computer
teacher. Every student has access to the computer lab. Teachers often bring their classes to the lab fo
work on projects. Instruction in the use of technology is offered to all students i our school, and as an

elective class for students in grades sixth, seventh, and eighth.

The middle school technology class has a specifically designed program that is outlined 0 a
detailed syllabus. By the end of the eighth grade year, our students are proficient in keyboarding
techniques and Microsoft Word. They will be able to create fliers, invitations, and banners using
Microsoft Publisher, design presentations using Microsoft Power Point, and use the Internet to enhance

learning in the content areas.

Ms. Thrash, our technology teacher, serves as a resource to our K-8 building. Not only does she
teach technology to our middle school students; she is our resident technology specialist. Her classroom
is fully stocked with the latest tools of instructional technology.

TIT o e rmey ST nere a0 Imigtraft
We are very fortunate to have an adminisization and teacher
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Technology serves as a vehicie to support our curricular goals and offers another form of
jearning. Our teachers use technology in their classrooms to support the curriculum. Examples include
clagsroom websites that may include grades

using the Internet link provided by the textbook publishers,
esigned tests quizzes, and assignments. Another

and assignments, parent communication, and specialty d

popular item utilized by our teachers are TV-ators. [his is a device that allows information on a
computer screen to be viewed on a television and shared with the entite class. The TV-ators are used in a
variety of ways, which may include having the spelling words going across the screen, working with
charts and graphs, solving complex math problems, and editing writing. Technology ultimately helps us

to produce successfil, responsible citizens in a global, technological society.

E. Professional Commumity

E1. What opportunities do teachers and other staff have to build professional community that
enhances their collective capacity to work together fo suppoxt student learning?
Lederle staff has worked diligently to

As we strive to enhance student achievement, the Brace-Ledenie
develop a professional learning community Al the center of our professional community is our staff
cetreat.  This annual event allows the entire staff, from noon aides to administrators, from
pataprofessionals to teachers, to come together and collectively examine and plan our school goals. This
time to collaborate is essential, as all members of the Brace-Lederle staff are able to share their
perspectives. The result is a team of stakeholders who are truly invested in actively meeting the goals

expressed in our mission statement (Part IV).
The collaborative time that is built into the master schedule, in the forms of weekly team
meetings and common planning also allow teachers to dialogue This provides time for teachers of the

same grade level to reflect, brainstorm, and discuss best practices with peers. In weekly team meetings

with the principal, teachers are aiso abie to communicate their professional development needs as they

arise.
The Southfield Public School district has also made professional development a top priority by
h month to building-based mandatory professional

allocating an hour after school one Monday cac
s the Brace-Lederle staff has been exposed to CPR training,

development. For example, in past year
d extensive workshops on building learning communities. The

teaching reading across the curriculum, an
district also dedicates one day in the fall and one day in the spring to Professional Development.

Tn addition to these in-services, each teacher in the district is required to have 7.5 hours of staff
o provides a diversity of cross-

development per year. In order to support this initiative, the district als
ual teachers and staff, along with the building

curricular staff development opportunities. Individ

principal, determine which of these opportunities best fits the teaching needs of the staff. For example,

Ms. White was interested in increasing the use of technology in her classroom and attended the Intel

Teach to the Future Workshop. Other times, staff attends professional development workshops as a team.
education teacher, a special education teacher, the school

1 Tavit L
One such team, composed of a general
psychologist, the school social worket, the reading clinician, and the speech pathologist were trained on
how fo “attune” a student at Dr. Mel Levine’s Schools Attuned Training Workshop. Ihese are just a
sampling of the many professional development opportunities in which the Brace-Lederle staff
participates. The information and strategies learned during these workshops are formally disseminated
during common planning time, weekly team meetings, our annual staff retreat, and during the fall and
spring professional development days. Our staff models the behavior we expect of our students; we arc
all truly lifelong learners. This is one of the reasons why the Brace-Lederle stafl is composed of a well-

rounded team of highly qualified teachers, who meet and/or exceed the state’s standards.
The professional community of Brace-Lederle is also exemplified in our collective responsibility
engthened by looping and

for stadent outcomes. Behavior management skills of classroom teachets 1s str
having the students from K-8 (V. Bl B2.). Grade level teams implement the same behavior

management plans and intervention strategies. For example, at the elementary level, teachers utilize
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incentive stores, tickets, and visual behavior charts to encourage positive behavior, At the middle school
level, homeroom teachers share common expectations and utilize peer mediators to resolve student
duct grade level meetings to discuss

conflicts. (VB2) Upper and middle school teachers also con
Tt is our shared beliefs and values that yield high student expectations and

appropriate expectations.
ultimately result in student success.
Parents are also valued partners in our professional community. At all grade levels, staff
1, Email, classroom websites, letters, and

continuously communicates with parents. Phone calls, voicemat
newsletters keep parents informed and provide children with the necessary follow-up and consistency.
Ideas from parents are welcomed monthly at the PTA meetings.
As our professional community grows together, we are constantly learning, teaching, and
questioning. A walk through our building would reveal more “cozy” learning enyironments, the buzz of
children sharing at tables, and teachers collaborating. Student learning is the fruit of professional
community building. Although we are still working diligently at meeting our goals, it is evident that
Brace-Lederle is a growing professional community.

¥ davra
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E2. How does a coherent approach to professiona lopment for teachers and other staff ensure
their ability to implement effectively the school’s curriculum, instructional strategies, and sapport
system? How do organizational arrangements, such as time and teaching assignments, and school
norms and cultire, make professional development a priority?

The Brace-Ledezle staff is composed of a diverse group of lifelong learners who are committed to
the academic excellence of our students. It is through collective reflection, action research, and
continuous professional development that our staff is able

Lederle has also made a concerted effort to inser
on the Profundity Scale, based on the work

curriculum. Brace-
strategies. Reading teachers are fully equipped with training

of Mortimer Adler and reconceived by Andreson, Huss, and Sargent. Profundity has visibly impacted our
stadents’ overall reading comprehension as demonstrated by our MEAP scores. Profundity works hand in
hand with retelling and is also a part of our common language. Teachers who have successfully

implemented Profundity in their classtooms also frain other staff on this strategy. This is one example of
leagues.

how Brace-Lederle teachers ate continuously sharing new sirategies with col
Our staff continually receives on-going professional development. Our Reading Clinician, Mrs.
ials for Teachers of Reading. Tor example,

Prosperi, is a trainer for MI.PP and LEIRS, Tanguage Essenti

Mirs. Prosperi trained all K-3 teachers in the use of the Developmental Reading Assessment, She is a
valuable resource to our staff as we strive to meet the literacy needs of our students. Our school district
has also provided all teachers with formal training on differentiated instruction. Since we believe that
students learn in a variety of ways, the concept of differentiated instruction has been instrumental in how

we teach to the whole child (Part IV). Teachers have aiso participated in teacher-led seminars for

Freyer’s Model, a strategy that helps students arrive at the understanding of themes. '
Our commitment to professional growth is demonstrated in our own cowrsework and higher
education. Through academic pursuits, many staff members investigate a plethora of topics such as
integrating technology in the classroom, aligning curriculum with the state of Michigan’s benchmarks,
e middle school grades, to teaching reading

using a balanced approach to teaching geography in th
o in lower elementary students. Owr staff’s own academic

recovery strategies to develop self-monitoring in |
explorations positively impact student learning and firther demonstrate how professional development is

a top ptiority. _

Staff members also report affiliations with an assortrment of diverse professional organizations,
expanding our professional expertise.  Some of these professional organizations inciude but are not
Bmited to the Association of Supervision and Curriculum Development, the African-American Critical
Tssues Network, the International Reading Association, the National Council of Teachers of English, the
Michigan Education Association, and the American Speech and Hearing Association.  Staff involvement
in professional organizations keeps our perspectives fresh and innovative.

to effectively implement the district’s
vice its staff on sound instructional
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Brace-Lederle further maintains its fresh approach through its partnerships with student teaching
programs at local universities — Wayne State University, Michigan State University, Fastern Michigan
Tniversity, and the University of Michigan. As temmed teachers model best practices for student
teachers, they are also refueled by the student teachers® zest for the profession. Collaboration between

new and experienced teachers is another way we embrace professional development.
Our long-term professional development plan is to model our goal for students to become life-

long leatners as we continuously seek out professional opportunities owrselves This has become an
inherent practice of the Brace-Lederle professional community.

E3. How does the school tailor professional development and support to address the differences in
career experience oy professional responsibility?

Brace-Lederle is an exceptionally cohesive staff. We foster a family environment, assisting new

and reassigned teachers as they assimilate into their new school setting. Some of the informal ways we
address the needs of incoming staff are mentoring, grade level teaching teams, and support staff
assistance  Bach new teacher is assigned a menfor. A master teacher provides guidance and leadership,
as the new teacher becomes familiar with curricular goals and objectives Our support staff is also
instrumental in assisting new staff Each grade level team embraces new staff members and provides

informal guidance and support.  The speech patholo gist and social worker regutatly collaborate with new

staff members.
Formal support is required by the administation, in the form of Individual Development Plans
(IDP’s) This plan provides an opportunity for the teacher and administiator to collaboratively plan that
helps the teacher focus on areas of improvement and

teacher’s goals for the school year. This process

provides a direction for professional growth in new ateas.
ded for our teachers to serve in leadership roles. The Galileo Teacher

Opportunitics are also provi
Ieadership program helps prepare teachers for systemic changes in theit building. Teachers in the
Administrative Leadership Program, often fulfill administrative responsibilities in the absence of our

administrators

Professional development opportunities are expanded beyond our teaching staff. For example,
our secretaries participated in an attendance workshop. At this workshop they were all trained on the new
computerized attendance program used in our school district. Dwing the district’s professional
development days, custodians, cooks, bus drivers, paraprofessionals and other support staff, atiend
workshops that support their job assigmments. Professional development opportunities such as this

empower our staff with the confidence necessary to effectively carry out the duties and responsibilities we
have been entrusted with.

E4. How does the school use the processes and results of stadent assessment, staff evalnation, and
school review to support professional growth? How has teacher professional development

improved teaching and resulted in higher student achievement and success?

Our school values student assessment, staff evaluation, and school reviews. We view these as

ofessional growth. Our building focuses on various means of formal and

opportunities to support pr
evement and success has

informal assessment. As a result of professional development student achi

increased.
The teacher meets with the

Our school staff engages in formal pre and post evaluations.
administrator during the pre-evaluation process. Ieachers are apprised of the date, time, and expectations
of the evaluation process. After the observation, the teacher has an opportunity to collaborate with the
administrator as constructive comments are shared In cases where a weakness may be detected,
strategies ate implemented to support the teacher. The strategies could include professional development
opportunities or partnerships with teachers who have demonstrated strengths in that area. To ensure
seacher success, a plan of assistance may be implemented.
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produce high performing

Professional development is an ongoing strategy that we exercise to
the needs of our stadent population. We thrive on

teachers It empowers us to continuously meet

professional training as it allows us to grow and meet the needs of our students academically, socially,
and personally. Professional development Is a valuable tool emiching our teaching experiences and
enhancing our growth as professiopals. The impact of our professional development experiences is
shown in a multitude of ways. Our improved teaching skills are evident as our MEAP scores are

consistently improving ‘
Our school recognizes excellent teaching in a varicty of manners. Our teachers often develop
d assist in teacher development. They are

s and seminars in an effort to share information an
as well as our Brace-Lederle

workshop
the district and county,

invited o provide professional development for
community. Teachers are recognized for their excellence as they serve as a mentor for student teachers.

The teachers in our building were recognized as excellent teachers by our district through nomination as
recipients of the distinguished service award during the Founder’s Day ceremony. In addition, our school
was considered to be a model-teaching environment. Administrators from our district came to our school

and observed teachets in action. They took the nformation back to their schools to share with their stafls.
We continue a tradition of being highly qualified contributors as our staff is consistently mvited to serve
on state, county, district, and school committees.

F. Leadership and Educational Vitality

F1. How does the leadership move the school toward its vision/mission? How is the instructional

leadership role defined and implemented? How are the resources aligned with goals?

Our principal, Mz. Horn, personifics true leadership in his steadfast commitment to the Brace-
Lederle community. His philosophy as an administrator is to support the efforts of his staff and to lead by
example. He models the leadership qualities he wants to see exemplified in his staff This visionary form
of leadership generates enthusiasm, creativity, and a broad base of support. Ihis creates and promotes
authentic and loyal service from staff, while meeting the needs of our students. Through our professional
development workshops, grade level meetings, common planning, staff meetings, “Bump and Grow”, and
professional development retreat, the administration and staff are able to understand a clearly defined
school vision/mission.

Our school is fortunate to have an assistant principal who shares the same team vision/mission.
He is insirumental in helping the principal run the day- to- day opetations of the school, provide support

and students. His charge is to offer

to the staff, and serves as a liaison between staff and our pazents
support to the teaching staff to promote positive expectations and high student achievement Our

administrative team’s approach is based on ieam building and encourages shared ownership,

responsibility, and teacher commitment to our vision/mission.
Rrace-Lederie School has riculum cocrdinators (language aits, math, social stndies,

a team of cuzriculum cocrdinatl
science) and a MEAP (Michigan Fducation Assessment Program) coordinator who meet regularly with
administration to address varying school issues, make curriculum budget decisions for the school, and
assist teachers with concerns. To further enhance a shared vision among staff, our principal helps to
create an atmosphere conducive to positive staff interaction. Fle fosters camaraderie, through in-school
social events such as student/staff competitive sport activities, professional development refreats, and staff
social events throughout the year. As a result, teachers assume leadership roles and work as collaborative
team members. The school atmosphere promotes creative solutions, problem solving, and positively
impacts satisfaction and performance. Brace-Lederle’s phenomenal leadership creates an environmert

that is nurturing, coopeiative, creative, and productive, thus actualizing our vision/mission.

F2. How does the school engage its internal and external stakeholders in leadership and decision-
making? What is the relationship between the principal and stakeholders?
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The entire staff engages in meaningful dialogue to develop, re-evaluate, and extend the basic
premise of our beliefs and the values model of the school. The principal encourages his staff to be an
integral part of the decision-making process. This is evidenced by his procedure for hiring new teachers
through a team of grade level and special subject teachers. At a variety of levels, teachers are encouraged
to move the school toward its vision/mission by developing programs and making decisions about
curricujum enhancement, professional development, internal school budget considerations, and fund
allocations Our principal empowers teachers to be innovative and productive instructional collabozative

leaders.

" At Brace-Lederle, we have a mutually supportive relationship with the stakeholders including
parents, community agencies, and businesses. Our individual and collective parent link is vital to the
survival of our school. The Parent Teacher Association (PTA) and the school, work together to foster
programs that encourage parental involvement. The PTA embraces the mission statement of the school
and works with the staff to support the school.

The linkages forged with the business community in our area are invaluable resources to our
building. This is evidenced through the relationship with the Michigan First Credit Union banking
institution, ow business-community ink for career day, and our service learning project partnerships.

The key stakeholders, our students, have a voice in the formulation of the school’s vision, goals,
and the priorities of everyday school life. Students assume leadership roles through various elective
classes or after-school activities such as peer mediators, service learning workers, community helpers,
spirit club membership, student-led banking prograrm, student monitors, male and female mentors, student
council, and teacher assistants. As a result, students take increased ownership and pride, both in the jobs

they perform and coniributions they make to thelr fellow classmates and their school community at large.

F3, What kind of participatory school improvement process operates at the school? How did the
school prepare its Self-Assessment for the Blue Ribbon Schools Program and how did this initiative

relate to other school improvement and planning efforts?

As stated in our previous application for the Blue Ribbon School Program in 1996-1997, Brace-

Lederle was aceredited by the North Central Association (NCA) in 1998-1999 and 2003-2004 and chosen
as one of fifty schools in the state to be a part of the Michigan Accreditation Program (MAP). Since that
time we have received the National Exemplary School Award (1997), the Golden Apple Award (2000},
and met the requirements for Annual Yearly Progress (AYF) as prescribed by the No Child Left Behind

mandate. Our successes are generated by high-performance from the entire Brace-Lederle team and are
Jargely due to effective planning based on our school’s vision/mission. The staff regularly engages i
professional conversation with colleagues, formally and informally, to promote a cultie of professional
inquiry, which strengthens knowledge and skills. Our school improvement plan is an on-going process.
It is comprehensive and provides a framework from which we operate. The school improvement plan
provides the biueprint for everything we woik to achieve and breeds success because the entire staff takes
ownership and responsibility for its implementation.

F4, How does the school leadership use the most current information about education to promote
continuous improvement in the school? How does such evidence influence decision-making?

Shating knowledge is a cornerstone of the Brace-L ederle culture. It is through an open exchange

of information that school leaders embrace an ongoing, professional dialogue that serves to build bridges,

scaffold new learning, and continue the flow of effective teaching instruction. Curriculum coordinators
are content area leaders who support the school improvement plan that embodies a constructivist
approach to teaching and learning. They are advocates for change as they share current research on best
practice with respect to reading, wiiting, social sciences, mathematics, and science. Inherent in that

research is the push fo develop interdisciplinary approaches to the learning structure.
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Teacher leaders in every grade level serve as mentors to novice teachers. They model teaching
strategies and share the most current instructional approaches to move beyond teaching a basic skills
curriculum In this way, they encourage teachers to spend more time teaching for meaning across subject
areas. Our goal is to help our students understand the conceptual framework that lies behind content.

As an author of modules in MLPP 3-5 and Language Essentials for Teachers of Reading
(LETRS) the reading clinician shares the most current iesearch on reading, writing, and comprehension
strategy instruction in the content areas The essential aspects of the research of Lev Vygotsky, Eric
Jensen, Michael Pressley, P. David Pearson, Richard Allington and other prominent researchers provide
the foundational approach of the reading clinician’s approach to offering interventions, accammodations,
and professional development. The principal offers support as he encourages and accommodates

professional development opportunities
F5. Reflecting on the last five years, what conditions or changes have contributed most to the

overall success of the school?

he school, we at Brace-Lederle have embraced

Tha
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Although there have been important changes in _
the district mandated re-alignments, and viewed them as opportunitics to become change-agents,
creatively capitalizing on our greatest assets, rather than doing business as usual We have undergone
numerous changes in the structure of our district and in our own building We Jost four Special Education
classes and gained the middle school component Brace-Lederle has since changed its configurative
structure from a K-5 elementary school to a K-8 magnet school. In addition, we offer a rich K-8 world
language program. Communication arts/writing/technology courses aie offered to grades 6-8 to enhance

uter technology course work. The principal was instrumental in implementing several other

their comp
anced teacher growth.

programs in our building, which improved overall student performance and enh
Some of the programs include: team teaching, after-school tutoring and enrichment, “looping”, common
planning time for each grade level, muiti-grade teacher collaboration, “Bump n’ Grow”, and team
interviews, and the B-L School Collaborative Team Conference (B-L. Professional Development Retreat)
We continue to meet standards set for excellence through local, state and federal accreditation programs
such as the North Central Association of Accreditation of Colleges and Schools (NCA), National
Exemplary School Award (1996 - 1997), the Michigan Blue Ribbon Award (1996-1997 school year) and

the Golden Apple Award (2000).
F6. How has the school integrated technology to improve management and program efficiency and

effectiveness?

Our school has integrated technology to improve building management. Our building principal

leads by example as he communicates via Email. The staff also uses the Email system to collaborate and
share cornmon planning notes on a daily basis. Our entire staff uses 2 system of technology called

“SASI” to record and document atiendance and personal data on all of our students Tn addition, the
effective management of our building is also enhanced by the use of televisions and VCR’s which

broadcast pertinent information.
Teachers implement the most innovative computer technology ideas mto our curricufum. These

techniques are then shared and taught to our students, who deronstrate technical savvy via Power Point
presentations and Internet research This integrated technology improves the teacher’s management of
subject area needs and enhances our use of operational systems.

Many important decisions are enhanced by our use of technology. We usc the computer to
analyze data about the school and student performance. For example, mygradebook com is utilized to
effectively communicate with parents about students’ current progress. Computerized report cards at the
middle school level and progress reports are resources that enable the school to effectively communicate
the educational needs of the students. Email is frequently used to follow up with any parent concerns.

Technology is a critical management tool.
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middle school level and progress reports are 1€50urces that enable the school to effectively communicate
the educational needs of the students. Email is frequently used to follow up with any parent concerns.

Technology is a critical management tool.

F7. What are the major educational challenges the school must face over the next five years, and

how does the school plan to address them?

The major educational challenge our school will face over the next five years is that of
maintaining high educational standards and student success despite changing demographic factors. Asa
result of our magnet school status and open-school policies our students are drawn from an increasingly

diverse community. _
Meeting the needs of students/families who may have social/economic challenges will require the
community resources in employment of creative and

involvement of all staff, parents students and
innovative strategies to increase student motivation, parent involvement and student success.

Our commitment is to continue to involve all staff, parents, and community resources in the
employment of creative and innovative stategies that foster student success despite changing social-
cconomic conditions. Our comprehensive strategies include Parenting University (Southfield’s innovative
parent education program), Headstart /Preschool Referrals (screening four year olds at risk), '
Kindergarten Round-ups (parent educational/orientation — handouts), After school programs (Title T,
After school tutoring (city subsided tutoring progtam), MEAP tutoring, male and female mentoring, new
city state of the art public Library, literacy programs (Dr. Seuss School Reading Month Program),
Southfield Reads (city-wide reading program), Battle of the Books Reading Challenge, Drop Everytbing
and Read Program (D.E.AR), School wide, city-wide, and state-wide public otatorical contests such as
The Optimist Oratorical Contest, School Attuned (Mel Levine Atftuning Students — regular education
individualized intervention plans), specialized reading programs (ie Lindamood’s visualizing and
verbalizing for language comprehension and thinking and language), Young Authors and Science Fait
with family suppers, PTA initiatives (room mothers, grandparents day, career day), and fine arts and
performing arts programs {band, orchestra, choral music, talent shows, foreign language, and diversity

cultusal progzams with parent participation and sapport).

G. School, Family, and Community Partnerships

G1. What are the goals and priorities of the school, family, and community partnership? How
rinerships and how did the

have the school and community both improved as a yesult of these pa
school measure the improvements?

Brace-Lederle’s ultimate goal is to include parental and commumity input to enrich our academic
program. In an effort to meet and excesd state standards and benchmarks, ene of our goals is to achieve
academic success. During our professional development retreat and ongoing workshops the staff

dialogued and established a list of needs to direet us in achieving our goals
jes conducted in collaboration with the community are our

Some specific examples of activit
partnerships with the Michigan First Credit Union, Southfield Reads!, PTA, DARE, Service Learning,
ath Art Month connection with Wendy’s, and oux ties with

the Pizza Hut Book-It Program, our Yo
Providence Hospital. The measure of success of these programs is demonstrated by our positive

relationships with the community, as noted by the passage of our millage. Success is also demonstrated
by the high academic achievement of our students. o

Our partnership with the Michigan First Credit Union is a perfect example. This partnership was
established because it directly corresponds with our math curticulum, and it fosters an undezstanding of
students, along with a teacher and bank advisors, operate the bank on school premises. The

money. lhe
e to tend to their banking needs both here and at the actual banking facility. The success

children are abl
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of this program is measured by annual increases in students who have opened accounts and the amount of

funds in these accounts.
Southfield Reads! has been another successful community campaign for s During this project,
guest speakers such s judges from the Southfield District Court and members of the Detroit Shock read

to our children, In furn, Brace-Ledetle was consistently the top school in the district for the most books

read according to our district’s website.
Our PTA is another communify partner. We have one of the largest PTA’s in the district. lhe
PTA sponsors cur annual fundraisets, Holiday Giit Shop, and many field trips. In addition, the PTA has
supported our building beautification goals and is a major contributor to funding of many successful
extra-curricular programs. The success of our PTA can be measured in fundraising profits and increases
in annual membership.
We also have valued partnerships with local restaurants. During Youth Art Month, our students'
involved in the Pizza

artwork is displayed at the area Wendy’s restaurants. Our students are also actively

Haut Book-It Program.

Service learning has created a new gemre of fearning for our studentis while benefiting our
community. Service learning infuses community service into the curriculum  Our students are engaged
and highly motivated, as service learning develops a sense of pride and ownership.

G2. How does the school involve families in their children’s education?

We believe that parents play an integral role in their child’s education. We share our open-door
philosophy with our parents on the first day of school From day one, we welcome parents. At Open
House/Curriculum Night parents are once again invited to mest staff and familiarize themselves with the
curriculum. At that time we strongly encourage parents 10 sign up for parent-teacher conferences. We
hold conferences in both fall and spring to cormunicate both successes and concerns.

Other examples of parent parinerships that are unigue to Brace-Lederle are Parent Visitation Day
and Career Day. On Parent Visitation Day patents are m ited to spend the entire day to get a perspective
on their child’s day, following the same schedule as their student, except for Iunch. At lunch,
administration provides parents with a catered meal. Career Day is an occasion for ¢

s to instifl the values
of higher education in our students and present them with the opportunities that await them in their future.
(Part V. B. 1)

G. 2. Bow does the school involve families in their children’s education?

We are diligent in our efforts to guarantee two-way communication between school and home.
Before the school year begins an upcoming calendar is sent home, as is a monthly school-wide newsletter.
In addition, many teachers send home weekly newsletters regarding classroom affairs. Important events
are always posted on the marquis in front of the building Information about the school is also made
available during broadcasts on the local cable station.

Parent feedback is welcomed at parent-teacher conferences. Progress reports and report cards are
sent home each card marking informing parents of their children’s progress. Many teachers utilize

websites to post information for parents, who have the opportunity to respond. Other avenues for parents

to communicate with staff are notes, Email, voicemail, and by telephone.

Brace-Ledetle consistently enlists the assistance of our parents. Our parents are regularly asked to
le in assisting behind the

chaperone field trips and serve as room parents. Our parents are very dependab
scenes with our student programs such as the Diversity Program and the winter and spring concerts and
our Anmual Camival. In addition, our parents are valued supporters of our school-wide young authors

and science fair night. :
t assignments that directly correlate to studies that are

Our teachers provide homework enrichmen:
imes this homework is in direct response o parents’ 1equests for

taking place in the classroom. Many
reinforcement at home, Our math series, which is Everyday Math, lends itself to this practice by
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including “home links” which are extensions of the day’s lesson Some teachers send home monthly
calendars of activities that require parent involvement. Ihis encourages parent-child interaction. Reading
logs and research projects are activities that enlist other parent mvolvement.

We strive to involve parents in all areas of decision-making in regards fo their student. One way
we incorporate parents is in student staffings. When a teacher identifies a student in need of intervention
strategies and services, a mesting is held. The patents are involved in the entire process because they
must approve all stiategies and services suggested at the meeting.

Other methods of parental involvement in decision-making are through conferences, PTA, and
Parenting University. These provide opportunities for dialogue and feedback between parents and
seachers. Informed parents are better prepared to make decisions about their children’s needs. )

G3.  How does the school support the needs and concerns of families?

At Brace-Lederle we determine the needs and concerns for our families by the use of staff
referials  Teachers are responsible for identifying children who are experiencing difficulties in the

classtoom. If the problem is not resolved a staffing is schednled A statfing is a team of ancillary

personnel (general education teacher, social worker, school psychologist, learning resource teacher,
school counselor, and administrator) assembled to determine whether a child is in need of supportive
services to create greater success in his/her educational career. The ancillary team meets with the parents
of the student to assist in creating a support system that will meet the student’s needs. Our social worket,
school psychologist, and counselor may refer families requiring comprehensive counseling to outside

agencies.

We provide health services to our students. Vision and hearing screenings are available to our
clementary students. We have a visiting school nurse who provides medical consultation as needed. Our
middle school students receive health cducation, which is in alignment with our science curticalam, We
: A

have staff members who have been certified through Oakland Schools to teach health education and
b= .

1eproductive health.
Brace-Lederle has free and reduced breakfast and lunch program for those that qualify, late buses

provide transportation for stadents participating in after-school activities, before and after school latchkey
is available for a nominal fee, and grade level parent meetings address parental concerns.

In addition to the aforementioned support service, we also provide holiday gift baskets, hats,
gloves, coats and other clothing items to underprivileged students. All staff and stadents participate in a

canned food drive that directly benefits our families.

G4, Tow are educational resources in the school and the community used to extend Jearning

opportunities for students, teachers, and families?
ommunity to extend learning

We provide a variety of educational resources in the school and communt
opportunities for students, teachers, and families. Learning beyond the school premises allows parents
and other community members to be active participants in our students’ learning. Our school has a rich

history of supporting opportunities for extended learning, Some of these opportunities include: The
Cranbrook Museum of Science, Greenfield Village, Festival of Cultures, Hands on Science Museti,
Henry Ford Museum, Youth Iheater, Camp Tamarack, Southfield Public Library, YMCA, Aftican

American History Museum, Michigan First Credit Union, Foreign Teacher Exchange, and the Rain Forest

Café.

Tn our efforts to give back to the community and demonstrate out ethics in higher learning, we
have formed a partnership with Jocal universities. Each semester we host approximately fifteen student
teachers across grade levels. We provide stadent teachers with the opportunity to observe, assist, and

emulate highly qualified teachers. At the same time, coopetating teachers gain a fresh perspective on
current teaching technignes. FHosting student teachers, provides us with a friangular win-win-win

situation.
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the United Kingdom. This program allows young teachers be exposed to American teaching pedagogy.
This program fosters beneficial alliances that bridge cultural gaps. They spend one month shadowing our
staff members, immerse themselves in our culture, and view our best teaching practices. They teach
lessons, attend all staff meetings, and visit other schools within the district As a closwe {0 their
departure they organize a culminating activity that brings together a wide 1ange of diverse activities. Our
seachers also visit their countries and bring back 2 wealth of knowledge to share with our staff and
students Our Language Arts coordinator has been a Foreign exchange teacher and promoted this

valuable program for many years. _
Our Brace-Lederle K-8 World Language Magnet School extends learning opportunities for
students, teachers, and families through our various cultural events. Our students participate in a Mexican
and German dinner to demonstrate how Christmas is celebrated in those countries. Our La Fiesta Latina
program is a program through which our students have the opportunity to participate in a Hispanic
Festival. This festival focuses on the history of Spanish speaking countries. We annually patticipate n a
local cable channel. These

Mardi Gras/Carnaval. Our programs are recorded for viewing on ow
Their

spectacular programs merge with other curriculum activities, such as our diversity progiam.
ndance by family, friends, and

daytime and evening performances result in sianding room only, with attenda

comumunity dighitaries,
The Southfield Public ibrary is an educational resource within the community that is utilized for
extended learning,  Students, teachers, and families in our diverse K-8 building take advantage of the
e of the extended programs the library has to offer

wonderful programs that the library has to offer. Som
story times, family theater series, school-age programs, batlle of the books, author focus,
en’s book week. Our school libraty/media specialist promotes

e library by passing out weekly, monthly, and yearly schedules

d records data by conducting surveys, so she can work in
Swivey feedback allows Southfield Public Library to

age:
planetarium, and national childt
educational programs that are offered at th
of youth programs. She alse colects an
conjunction with the Southfield Public Library.
consider suggestions from our students for future programs

H. Indicators of Academic Success

H1. What is the school’s overall approach to assessment? How do the methods align with
educational vision/mission and curricalum? What questions about assessment is the school

currently addressing?

Our approach is grounded in the notion that assessment drives instruction. In an attempt to attend
+o individual children, our observations and multiple assessments guide us as they provide feedback about
student achievement from which to base our instruction. Observations are particularly critical during the
formative phases of learning reading, writing, and mathematics. We understand that reading involves
communications expressed in language, knowing shout conventions used in printed language, visual
patterns including letters/blends/syllables/words and the processing of that information. In addition, we
address reading from the premise that a reader uses meaning, sentence structure and the less reliable
aspect of letier-sound relationships. Given this understanding, our K — 3 teachers use the MLPP K-3 as
an assessment tool to guide their instruction. Fundamental to this approach, is that this system provides a
means by which teachers are able to document and explain a child’s literacy growth and performance
levels These assessments allow a teacher to “dig decper” into the understandings children develop as
they learn strategic in the reading and writing process. This system is built on the cycle of observation,
assessment, analysis, planning, and teaching. As we move to grades 3-5, the same instructional cycle is
followed Inherent in that system are instructional sirategies and assessments used to further guide the
In addition to these assessments,

teacher in the development of an instructional plan for histher students.
d reading using the California Achievement Test in grades 2-

our stadents are assessed in mathematics an
g  Our 4% 5% 7% and 8" grade students are assessed yearly by the MEAP. Student artwork,
conversations and performances in Spanish, pieces of writing, science projects, cultural environments
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such as a student created African village, musical programs and recitals, and physical fitness tests speak
to the performance assessments that are integral components of our school wide assessment program.

The MEAP and MLPP assessments are aligned with the Michigan Standards and Benchmarks
with our language arts, social studies, science and

grade level content expectations. This in turn is aligned
math curricula,  This coincides with our mission/vision of promoting academic, social and personal

growth.
The school is currently addressing the notion that additional assessments need to be instituted i

the 6-8 grade levels. In order to address this igsue, it is our intent to have content area teachers receive
professional development in grades 6-8 in MiClass, Michigan's Content Literacy Assessments, Standards
and Strategies, as we work toward enabling our students to leamn to think like authors, mathematicians,
historians, and scientists. This will provide the bridge from K-35 with respect to congruence, as it is our
intent to place emphasis on making thinking visible, mediating instruction, constructing meaning, and
using ongoing assessment to guide instructional decisions.

H2. How does the school use assessment results to understand and improve stndent and school

performance? How are data used to influence decision-making?

Our instruction is data driven as we strive to empower our teachers to be decision makers and use
a differentiated approach to instruction —Therefore, we utilize owr assessments to make informed
decisions as it relates to the effectiveness of our teaching strategies and the necessary professional
development to bolster areas of need. As a team, we disaggregate our assessment data, and begin to

address arcas that are in need of improvement as well as areas of strength.
ract with expository text in a

Having discovered an inadequate opportunity for children to inte:
text in their daily lessons, Along

meaningful fashion, teachers began incorporating more informational

with this, teachers focused on appropriate comprehension strategy instruction. We also discovered that
the areas of mumber sense, probability, and analytical thinking were areas of weakness in mathematics
instruction. In an effort to improve, teachers began to use writing as a vehicle io assist students in

synthesizing mathematical concepts.

parents, and the community? ‘What are

H3. What assessment data are communicated to students,
hool ensure that these stakeholders

the purposes of these communications? How does the sc
understand the standards for judgment and the meaxing of the data?

Tt is our goal to keep lines of communication open and vibrant with ail of our constituents. In this
d feel part of the Brace-Lederle family. We

way, all members are able to enjoy our successes an
encourage our parents to maintain close contact with the teachers so they are fully aware of their child’s
Curriculum Night. Families meet our staff and teachers share

progress. We begin the school year with a

an overview of classroom academic and behavioral expeciations. In addition, our instructional practices
and assessments are shared so parents are fully aware of the ways in which we not only address the
educational process of their child, but the way in which we measure their child’s progress dwing the
school year. We send home progress 1eports four times a year and report cards go home four times a year
as well On an individual basis, teachers formally communicate with parents to a greater extent as
needed. Our teachers take part in parent/teacher conferences twice vearly. Our teachers communicate in
less formal ways throughout the school year as well, via phone calls, daily planners, and email. Our

parents are encouraged to visit classrooms throughout the year.
This is an additional form of

The Brace-Lederle Newsletter goes home on a monthly basis.
communication to keep parents abreast of what is happening on a school-wide level. There is also an
opportunity for parents to review MEAP scores on the district website.

A clear understanding of data ensures credibility and documents our growth as a learning

community
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4. What standardized norm-referenced tests developed on the national, state, or district Jevel has

the school given in the Jast five years?

Brace-Lederle teachers administered the California Achievement Test in grades 1-8 in the areas
of reading and mathematics. As this was the first year the test was administered to the entire population
within those grade levels, comparisons of results are not available at this time. In addition, students are
assessed using the MEAP. This testing is administered to students in language arts and mathematics in
fourth and seventh grade, while fifth and eighth grade students are assessed in science and social studies.

HS5. What are the results from the MEAP for the last five vears?

The stndents of Brace-Ledetle tiaditionally score higher than other schools in our district, and
score equal to or greater than the state average on the Michigan Education Assessment Program (MEAP).
Recause of our high achievement, our school was awarded the Golden Apple Award. To qualify for that
award a school must have 50 or more students enrolled and must have at least 90% of their students take

ihe MEAP tests and meet the following criteria: Composite student scores for Mathematics, Scienee,
Reading and Writing (in 4% and 5™ grades) must have increased by at least 60 points over the past three
academic years; o1 the students” test scores must be among the highest in the state for that year. Brace-
I ederle was awarded the Golden Apple for having increased scores from 1998-2000. (See Appendix 2)

Fi6. What alternative assessments of student performance does the school use?

The teachers of Brace-Lederle use a plethora of alternative assessments to determine student
We understand that to obtain a comprehensive picture of a learner’s strengths and
# assessments offer a more authentic description. The cloze procedure is used
language cues such as semantics and syntactics in order to monitor how

students make predictions about the words they are reading Holistic scoring of writing, which is the
practice of reading a piece of writing and assigning a numerical rating based on a pre-determined ctiteria,
is used across grade levels. The K-W-L strategy is a helpful way to discover what learners know about a
topic before classroom study of that topic begins. This is an excellent tool used in math, science, social
science, as well as language arts. This offers invaluable information to the classroom teacher as she/he
plans her instructional units. Many of our teachers believe that we can learn a great deal upon
examination of daily work and this is done via portfolio assessments. This is used to evaluate growth
over time. Another tool that demonstrates growth over time is our pre and posi-fest procedure, used in
all four disciplines. We continue to look for ways to individualize our instruction and gain a decper
understanding of our learners. Many teachers utilize the reading conference to achieve this goal Aswe
encourage and nurtore comprehension of stories our students read, reteHings and the Narrative and
Expository Profundity Scales offer a w_indow into the understanding our children have of stories they
have read. Retrospective Miscue Analysis is a tool incorporated in the assessments used by the Reading

Clinician. Within this process, the teacher and student are able to identify, review, and analyze a
student’s oral reading miscues. Runming records is & tool that allows us to become highly skilled
They are an observational/analytical system of

observers of how our students behave as readess.
reflecting what occurs as a reader reads in terms of strategies and cueing systems. Think alouds provide
the reader is able to enlist metacomprehension strategies —

the teacher with information about how well
how the reader is monitoring the creation of meaning, predicting, confirming and rejecting predictions,
in our building to improve

using prior knowledge, rereading, and visualizing. Another tool we use
exit tests. These tests are given in math, science, social science, and

student performance is the use of
language arts at all grade levels This allows us to see if students are meseting expectations and 1o
d over the year. As a culminating activity at the end of the year our

determine the skills they have acquire:
students are required to submit a science fair project. This services as an opportunity for students to

performance.

weaknesses, many types o
to determine if readers are using

[N S Lt}
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demonstrate their knowledge of the scientific process. Each of these tools offers insights into our students
and provides valuable information as we seek to inform our instruction in the most effective ways
possible.

H7. What are the data for the past five years in the following areas that serve as gquantitative

indicators of the school climate and engagement?

Both staff and students want to be content in the school environment. Brace-Lederle school
with colleagues, in a safe and

fosters a friendly, caring atmosphere where the staff work comfortably

caring environment, It is this type of surrounding that contributes to low absenteeism in our building.
We recognize that good teacher attendance provides a positive model for students. It is a general belief
and practice of the Brace-Lederle staff, to service our students in 2 consistent manner and ongoing basis
which is paramount in attaining high performance from our students, We also recognize that teachers
who support their colleagues, through collaborative efforts such as teaming, common planning, and grade
meetings are consistent in their participation (ie. good attendance) and convey high quality instructio
their students and thereby, creating Jong term benefits to the entire B ace-Lederle compunity.

B-I. has maintained a low percentage of absences over the years. Currently, our district does not report
data on teacher-absenteeism. It is therefore is not available at this time.

PR 7oy

L

HS. Which awards received by the school, staff, or students are most indicative of school success?

Golden Apple Award for greatest improvement in MEAP scores, 2000
Optimist Club of Southfield-Lathrup Tnternational Oratorical Contest Honorable Mention, Jessica
Humphries, Desheria Holiday, 2002, and Ewaku Oseibonsu, Samuel Hartfield, Jessica Gaddis,

Siabahn Jones, 2004
e Southfield Reads!, Jordan Deane, 2003
Michigan First Credit Union School Award, for the most active membership and collecting the
most funds, 2003
Michigan Fxemplary Physical Education Teacher, Connie Joseph, 2004
Founder’s Day Award, Sharon Lewis, 2003, Eboni White, 2004
City of Southfield Turnavound Award, Darius Frecman, 2004
Principal’s Award for Outstanding Acaderic Achievement, 2004

»
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Part VI. PREVIOUSLY RECOGNIZED SCHOOLS
Yi. What major changes and improvements have taken place since the school was last recognized?

Brace-Lederle has undergone major changes and improvements in our organizational structure
since we were recognized as a Blue Ribbon School in 1996-1997. The entire school has been altered
dramatically in a three year transition from a K-5 elementary school to a K-8 World Languages School.
We are the only school of this type in our district. We offer a nurturing, cating environment to students

from Kindergarten through the middle school grades. In the three years since the inception of this
configuration, Brace-Ledetle has increased its population from 600 to approximately 800 students.

Our family-type atmosphere is further enhanced by our engagement in the looping process
through which students and teachers benefit from continuity of relationships and learning environments

Team building programs such as common planning, cross grade level curriculum teams, and
Bump ‘N’ Grow, as well as Kindergarten K-Club were innovative strategies implemented in the past five

years to fulfill our school vision/mission and promote student success. (F.4,F 5,F 6)

I2. Has the administration or staff had any interactions with other schools to share some of the
successful strategies and practices? How has the staff been involved in leadership or training

programs beyond the school to disseminate practices and programs?

Our staff has had many opportunities to share successtul strategies and practices with other

schools in our district, as well as schools in Oakland county and counties in the swrounding metropolitan
arca. Lixamples include workshops on developing comprehension skill strategy instruction and the use of
Narrative and Expository Profundity Scales. Instruction for classroom teachers has also been offered on
district professional development days. This includes incorporating best practices in grades 3-5, a
component of MLPP 3-5. This is in its initial stages of district wide implementation and professional

development has just begun
Our principal has invited administrators from all elementary schools to visit our classrooms and
observe our teachers in action as they implement our new and effective strategies. He has also shared our
Qur staff retreat is typically held in

success with Bump ‘N’ Grow at district’ principal meetings.
conjunction with another building in our district. During that time, we discuss and share stiategies that

have lead to owr success Iwo of our staff members have been members of the Galileo Leadership
Consortium. Through that venue, they have disseminated ideas related to our successful programs to a
membership consisting of educators from the greater metropolitan Detroit area and surrounding suburbs.
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APPENDIX 1

Code of Conduct Violations

Incidents 2002-2003 2003-2004
Class Disruption 8 22
Insubordination 34 12
Tardiness 0 0
‘Weapon ' 2 2
Vandalism 3 2
Total Number of Incidents 47 38

#0ur Code of Conduct repoiting system did not begin until the 2002-2003 school year.
e are unable to report data prior the 2002-2003 school year.
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Grade: 4
Test: Reading

Original Publication year: 1989

APPENDIX 2

Michigan Educational Assessment Program (MEAP)

Publisher: Michigan Department of Education

What groups were excinded from testing,

1.EP students were given the MEAP but not included i summary.

Scores reported as scaled scores and percent satisfactory

why, and how were they assessed? Special Education and

[ Year 20032004 2002-2603 | 2001-2002 2000-2001 1999-2060
Testing Month January January Jazuary Jamuary Janmary
Number 65 80 44 62 78
Tested
Percent 100% 92% 98% 95% 97%
Tested
Number Excluded 0 6 3 5 4
Percent Exchided 0% 895 204 5% 3 %
Percent Satisfactory 91% 70% 88.6% 88.7% 92.3%

District Scores
Percent Safisfactory | 84% 2% |  76% | 139% | 66.5%
State Scores
Percent Satisfactory I 0% 5% l 650% l 65% , 52% |
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Michigan Educational Assessment Program (MEAP)

Grade: 4

Test: Math

Original Publication year: 1989

Publisher: Michigan Department of Education

What groups were excluded from testing, why, and how were they assessed? Special Education and
L.EP students were given the MEAP but not included in summary.

Scores reported as scaled scores and percent satisfactory

Year 2003-2004 | 2002-2003 | 2001-2002 2000-2001 1999-2000
Testing Month Jarmary January January Janpary January
Number 63 71 62 80 78
Tested . L ,
Percent 100% 96% 98% 98% 95%
Tested
Number Excinded 0 3 1 1 4
Percent Excluded 0% 494 204 2%, 504
Percent Satisfactory 88% 86% 74.2% 95% 93.6%
District Scores
PercentSatstowry | 79% | 74% | 773% | 813% | 73.2%
) State Scores [ [
: Percent Satisfactory ' 739 I T70%% ! 62% f 72% l 70% ]




Michigan Educational Assessment Program (MEAP)

Grade: 5

Test: Social Studies

Original Publication year: 1989

Publisher: Michigan Department of Education

‘What groups were excluded from testing, why, and how were they assessed? Special Education and

LEP students were given the MEAP but not included in summary.

Scores reported as scaled scores and percent satisfactory

Year 20032004 | 2002-2003 | 2001-2002 | 2000-2001 | 1999-2000
Testing Month January Japuary January Japuary Jappary -
Number 94 75 73 62 70
Tested ,
Percent 100% 95% 98% 98% 95%
Tested
Neumber Excluded ‘ 0 4 1 1 4
" Percent Excluded 0% 584 294 204 5%
Percent Satisfactory 31% 21.3% 51.4% 11.3% 12.1%
District Scores
BorcemtSatistctory | 30% | 5.1% | 233% [ 19% | 12.9%
State Scores
f Porcemtsatsictoy | 31% | 2.6% | 175% | 184% | 17.0%
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Michigan Educational Assessment Program (MEATP)

Grade: 5
: Test: Science
) Original Publication year: 1989
Publisher: Michigan Department of Education

from testing, why, and how were they assessed? Special Education and

What groups were excluded
LEP students were given the MEAP but not included in summary.

Scores reported as scaled scores and percent satisfactory

Year 2003-2004 | 2002-2003 | 2001-2002 | 2000-2001 | 1999-2000

Testing Monii January January Jarmary Tanuary Janvary

Number 92 92 73 96 84

Tested

Percent - 100% 95% - 98% 100% 95%

Tested

Number Excluded _ 0 4 1 0 4

Percent Exclnded 0% 504 204 0% 5%

Percent Saisfactory 89% 88% 64.3% 67.5% 64.6%

District Scores

PercentSatisbotory || 76% | 70% | 40.3% [ 433% | 27.7%
) State Scores -

Percent Satisfactory [ T0% l T0% I 35% J 38% I 40%
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Michigan Educational Assessment Program (MEAP)

Grade: 5

Test: Writing

Original Publication year: 1989

Publisher: Michigan Department of Education

What groups were excluded from testing, why, and how were they assessed? Special Education and

IEP students were given the MEAP but not included in summary.

Scores reported as scaled scores and percent satisfactory

| Year 2003-2004 | 2002-2003 | 2001-2002 2000-2001 1999-2000
Testing Month January Jarmary Jamuary January Fanary
Number N/A 76 72 a1 84
Tested
Percent N/A 95% 98% 98% 95%
Tested
Number Excluded N/A 4 1 1 4
Percent Excluded N/A 5% 204 294 5%
Percent Satisfactory N/A. 92.1% 95.7% 78% 72.7%

District Scores
Peeemtsamheory | WA | 645% | 2% | 787% | 573%
State Scores
Percent Satisfactory l N/A J 60% | T0% ] 73% I 65%
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Michigan Educational Assessment Program {(MEAP)

Grade: 7

Test: Reading

Original Publication year: 1989

Publisher: Michigan Department of Education

‘What groups were excluded from testing, why, and how were they assessed? Special Education and

LEP students were given the MEAP but not included in summary.

Scores reported as scaled scores and percent satisfactory

Fﬁal' 2003-2004 | 2002-2003 | 2001-2002 2000-2001 1999-2000
Testing Month January Janmary January January January
Number 92 a5 * * *
Tested _

Percent 100% 100% * * *
Tested
Number Excluded -0 0 * ®
Percent Excluded 0% O%
Percent Satisfactory 8594 57.9% *
District Scores
Percent Satisfactory , 61 % l 48 % I E ’ ES I #*
State Scores
Percent Satisfactory ' 61% | 36% } * I * l *

# [ndicates that grade level was not established at the fime of the test.
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Michigan Educational Assessment Program (MEAP)

Grade: 7

Test: Writing

Original Publication year: 1989

Publisher: Michigan Department of Education
‘What groups were excluded from testing, why, and how were they assessed? Special Education and

LEP students were given the MEAP but not included in summary.

Scores reported as scaled scores and percent satisfactory

Year 2003-2004 | 2002-2003 | 2001-2002 2000-2001 1999-2000
Festing Month January January Jarmary Fanuary January
Number 92 94 * * *
Tested
Percent 100% 100% * * *
Tested ]
Number Excluded 0 0 * * %
Percent Excladed 0% 0% |
. Percent Satisfactory 329% 46.8% *
District Scores
Percent Satisfactory f 25%, ' 51.4% ’ * r & l *
State Scores
Percent Satisfactory ! 23% l 66.2% ' = I * ! # ]

* [ndicates that grade level was not established at the time of the test.
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Michigan Educational Assessment Program (MEAP)

Grade: 8

Test: Social Studies

Original Publication year: 1989

Publisher: Michigan Department of Education

What groups were excluded from testing, why, and how were they assessed? Special Education and

LEP students were given the MEAP but not included in summary.

Scores reported as scaled scores and percent satisfactory

Year 2003-2004 | 2002-2003 | 2001-2002 | 2000-2001 1999-2000
Testing Month Jamuary - | January TJanuary Jarmary Tarmary
Number 98 ¥ * * *
Tested
Percent 100% * ¥ * *
Tested
Number Excluded 0 *
Percent Excluded 0% * *
Percent Satisfactory 1 3 % * * ES

District Scores
Percent Satisfactory l 18% ' * f * ! % ' * |

State Scores

Percont Satisfactory { 129, l * I * [ * ] * |

{
N

* Indicates that grade level was not established at the time of the test.
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Michigan Educational Assessment Program (MEAP)

Grade: 8

Test: Science

Original Publication year: 1989

Publisher: Michigan Department of Education

What groups were excluded from testing, why, and how were they assessed? Special Education and

LEP students were given the MEAP but not included in summary

Scotes repotted as scaled scores and percent satisfactory

f_YeaI' 20063-2004 2002-2003 ; 2001-2002 2000-2001 1999-2460
Testing Month January January Japuary Jaouary January
Number 98 * * * *
Tested
Percent 100% * * * *
Tested
Number Excluded 0 #® B
Percent Excinded 0% * * *

Percent Satisfactory 74%, * * * *
District Scores
Percent Satisfactory , 62% I * , * l & ' *
i State Scores ‘
1 Percent Satisfactory , 60% I * ] * l * I *

* Indicates that grade level was not established at the time of the test.
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Michigan Educational Assessment Program (MZEAP)

Grade: 8

Test: Mathematics

Original Publication year: 1989

Publisher: Michigan Department of Education

What groups were excluded from testing, why, and how were they assessed? Special Education and

I EP students were given the MEAP but not included in summary

Scores reported as scaled scores and percent satisfactoiy

Year 2003-2004 | 2002-2003 | 2601-2002 2000-2001 1999-2000

Testing Month January January January January January

Number 28 * * Tk *

Tested

Percent 100% * * * *

Tested

Number Excluded 0 * ) * *

Perceni Excluded 0% * ok * *

Percent Satisfactory 749, * * * *
District Scores

Percent Satisfactory l 68% ' * } * ’ * , *

State Scores
Percent Satisfactory , 60% ' * l * l * I *

* Indicates that grade level was not established at the time of the test.
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